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FoREWORD

Level Beta of Ot EAMywes mrvhm THE ANCIENT GRELI\S SPEAK TO US con-
tinues the basic approach of Level Alpha;, Level Beta is designed to help students be-
come aware of: .

1. The impact of Hellenic civilization on contemporary society and the similarities

and differences bétween classical civilization and our own. - .

2. The Classical Greek language as a viable form of communication within its cul-
tural milieu., .

3. The influence of the Greek language on English.

. e

The instructional system for Level Beta cousists of the following specially pre-
{pared materials _

Kl
+

1. A ’I-‘eacher's Guide
.2, A Student Programmed Text

3. Tapes to Accompany the Student Programmed Text and Supplementary Tapés
4, Visual Cues .

. i . o o
-

It utilizes additional multisensory materialg available fyom commcrcial publishers,

Level Beta has been developed in an effort to foster new interest in Hellenic
language and culture in the Philadelphia School District.

. |\ ° ~
DR, I. EZRA STAPLES H ' ‘ RUDOLPH MASCIANTONIO
Associate Superintendent . ] ) Lurriculum Specialist for -
" for Curriculuin and Classical Languages
Instruction ’ :
p o DR. FLEANOR L. SANDSTHOM
~ : _ Director. of Foreign nguages
Education |
i d ;
} ;‘ i
l -
\‘ ‘
\( 3]
'Y
_ .

ERIC o




— - .
5 . o
: ‘ i
;

ACKNOWLEDGMENTS

This curriculum guide was written by Rudolph Masciantonio, Curriculum Specialist

for Classical flhguages, The School District of Philadelphia, ‘
1

Assisting and advising him with the preparatmn of these m'terials were the following,

members of the School” Dlstrict's Greek Lurmculum Committee:

Helen Gizelis, Teacher of Classical and Modern Greek, Arbakelon Psychicon, At ns.

Greece, .

. s /
David Haag, Itinerant Teucher of Greek Siman Gratz High School, The Sciool Dis-
trict of Philadelphia. . -

Dr. Walter Frieman, Professor of Classical Languages, West Chester State College,
West Chester, Pa, )
f

Dr. Cordelia Birch, 3018 Fourth Ave., Begver Falls, Pa, 15010, /

Dr., Gerald I~ Else, Director of the Center for Coordination of Ancient and Modern
Studies, University of Michigan, Ann Arbor, M1ch.

: Charlés L. Myers, ltinerant Teacher of Greek, The Philadelphia High Sch001 for — -
Girls, The School District of Ph;ladelphm. \

Dr, J. Hilton Turner, Professor of Cl&bSl(,b, Westminster College, New Wilming-
ton, Pa, ‘

Elissa Wantueh Sklaroff, Teacher of lLJt’ill, Simon Gratz High School, -

Dr. Eleanor L. Sandstrgm, Director of Foreign Lunguages Education, The School /
District of Philadelphia, -

William Farnon, Itinerant Teuacher of ‘Greek, Central High School, The School
District of Philadelphia,

J. Douglas Marshall, Professor of Classics, Dartmouth College, Z\
’ Gratitude is also expressed to the students of ()reek in the School District who field

tested preliminary versions of these materials and qu,,gjbwd ix}lprovements in ~

them, . ) ‘ | .

’ Y ¢ .
* ( L ‘
y N \\\ “\\
AL | -~ )




-

S

.,

TABLE OF,CONTENTS

S

Foreword...““““‘.‘.‘.‘l‘.‘..“‘.“.

AcknowledgmentS, s s s e s s v e do st

L]

Pref&toryNotes“‘;“.“““).“““““‘.

Unit One - Kings, Tyrants,-and DEmOCracy « « ¢ oo oo

,,Unllt'l\\'O-AthenS oooooo_oooo0'0’,/...0........

UmtﬁThree-wartd‘“‘;““““““‘..“‘
S : .

Usit Four - The‘ Struggle with Persia .. ee0eeeooe

UnitFiV\Q\'TheGOI(]G!lAg’O..&......-.......-

Appendix: The HIPBOLYT

4
¥ k.

g

SofEuripldes o « o 6 60 0 o

vii

LS

® 0 o 060 00 0

s

Page

iti

A\

‘i




N

PRLFAIORYN OLES : I
s - .

It is suggested that the teacher reviw the Prefatav Notes of Level Alpha. The
statement of objectives, the hotes on thé innovative aspects of the course, the notes
on the organization of the course, the instructional approaches envisioned, -and
articulation ali}aply mutandis mutatis to Level Beta.

H

~ *
It is su;,gested that-all teachers of Greek in thc Se hool I{s’tx rict f"llow certain
basic principles in their teaching: v . : '

-

.

1. Greek eibilization, literature, history and culture should be related to the lives
and experience of the students, It is most important that students be made
aware of the influence of the Hellenic heritage on our own world in such areas-
as art, architectuw government, law, medicine, religion, mythology, and
literature. ‘The experiences of the classical past should be used to shed light:
on our own experiences, The classical past should be wmpal e¢d and contrasted
with'the present,

2, Instruction should be geared to meet the needs of all secondar v, school students,
Greek should be viewed as a broad instrument of general education of great
cultural and linguistic value to students of every range of baekground -and
ability. ‘The Greek course should be worthwhile and complete in and of itself,
and the course should not be regarded primarily as a preparation for future
work in Greek, Instruction geared to mect the needs of all pupils must be lively,
dramatic, enthusiastic, and multisensoryv, ’

3. The principles of structural linguistics and the direet method of language
teaching should be used, and the appx oach to Greel: should be aural-oral,

In practical terms this means:

4, Lexical items sll:uld be presented in (qultt xt. , -

b, Pattern practices should be employed m the teaching of qtructuré. :

C. Comprehonsion should be ehecked via Greek guestions to be answered in,
: Greck or Grevk-Greek muanipulative type exercises, 4

d. Oral practice should precede rvading’ of Greek utterances,:

*

4, “Emphasis should bfgn en to building the English vocdbulary of pupils thruu;,h
a study of Greek r

» prefixes, and suffixes that oceur in English,




. 3 UNIT ONE I -
ST | A ‘ E

v

oy ~ KINGS, TYRANTS AND DEMOCRACY '
u‘ "‘ | e .
: 1 . " AN OVERVIEW OF MATERIAL o |
) . «. . TO BE TAUGHT IN THIS UNIT - :
1. The evolution of government in Ancient Greece.
o - -2, Greek colonization and its 1mpact on political life. ' /\ﬂ‘ : X
& N - . . ’ w . ’
. " .3, Quotations connected with the cultural t.hem'dy*of this unit,
! ! . . 4, A review pf structural items learned in Level Alpha, .
: : 5. English derivatives from .Greek words learned in the quotations.,
' . ‘t\ ;9 . ) : . N |
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: k LESSON 1 ,

. Specific Objectives ‘ ’ . : o .
et L . LI

1, To indiéate the fmportance of Greek political institutions to modern pé'ople.

2. To summarize the role of kihgs in the developmeht of Greek political stvdguu'e.

“~

3. To introduce the followidg quotations audiolingu'al.ly:

_ — —_— — g - _

» V - 77,\ — - ;.777" ] L S . B - ] V
Dol 70}001703 ) ¢Jd'el 77041710y | Man is a social animal by nature,

~ L. > . istot )
gc'do"r ErTs . . (Aristotle)

P IS

; | polifics is the Stience of good and use-
P Mohirinyy Kedlow Kt | flthings,

\ TULgepov T, A (Platoy : - ‘.'S |
T 2T o ] Good legislation involves obedience
\“\.\ £gva,u 1 TTE B“f’ XL - for important laws, i
N 1L VouWwY CTIMoudetw Y. (Plato)
, Activities . . ,
- ’ . .

1, Put the date"1774" on the chalkboard. Ask the students 'if “democru€@§" began
‘ “ with that dates. Ask them if democracy began in Ameyica, Put the word "de- .
S rﬁocracy'f on the chalkboard, Indicate its Greek roots (J;',uc: "people’ and ..
kpeTis 'rule'i. Tell the students that not only the word "democracy"
but the concept behind it comes to us from the ancient Greeky, ' In this unit’
we shall consider how Greek political institutions evolved and the importince of
these institutions to us today. ' D

b

2. Explain that'in the time of . Homer, Greek city-stutes werel/‘{iled'by Kings. 1In
., the hands of the Kings, the city-states became stronget und-morestrusted than
P their component units, viz,, clans and tribes, The Kings restricted traditional
‘ clan rights and subordinated clan chieftains, The ctan and tribal chiefs were .
unhappy with the growing power of the King, ‘The clun and tribal chiefs set out
fo challenge the King's authority, * In many cities the Kings were expelled al-
together, ‘ In other cities the King was rpduced to priestly and minor judicial

* functions, Only in Sparta and in backward sections of Greece did the Kings e
retain their thrones, By 750 B, C. practically all Greek cities had become -
aristocratic republics, i.e., city-states where voting privileges, publi¢ and A

¢ religious offices belonged exclusively to the aristocracy. The aristocr:{fy con- .

sisted of the descendants of the clan and tribal chiefs, The vast majgrity of
the people who lived in the city-states were small furmewrs, itinerant hired
hands, craftsmen, or slaves, ’ ‘ A

. 1] .

3. |, Explain that Greek maxims concerning palttics have plaved an important role in
Western political thinking, ‘Teday three such maxims will be introduced. The
first 18 from Aristotle and it means in English that man ix a soeial-animal, i, e.,
human nature is such that people are meant to live anl cobperate with other
people in society. The visual cue for the guotition dvBowmos @Poocy ) T




"Esxx\trll/”@_eﬁn class by rewiewing the quotations from the previous lesson using the

i
. / .o

ts a picture of a man, an equal sign, and the Greek words Fok rINcY. X wovr
Say the quotation several times in Greek, Have the pupils echo, Introduce the
.other quotations in a similar fashion. The vigual cue for » Voh'rlln; Kt v, KT..
* - s the word i »S)eriy an equal sign and the English words "good and, useful
) thiugs. " The v;lsual cue for £uvg;u Ve “is a picture of a, law book an.

. egual sign,. an the Greek wordr‘-,o" X oo :

. otation frqm LevelwAlpha expresses, the sam thought. as’ d?aﬂ»{)ros & O,
. WOMITINSY, Qosvy & ? ('I‘he answer is E%t d'yp, ochu- “'m;,o )
b, 1s man }'eal'ly a social animal? - :
. €. Ispolitics - in the modern American serse - good and useful? =
d. What is the relationship between good laws and respect for the Law ?

e N ‘\»“ o . LEsson2 - .
= . ~ N . . < - " * 4
Specmc Objectives I : ) T |
Cl-’ To expand on the role of Kings in the development of Greek political etrthure. 3 o

'y

2. To explain the role of aristooracY in Greek political structure.
3. To introduee the following quotations audtollngually

"

\

‘f d" MOy 0’,’ oS i"’" ’.‘ vs A bad King becomes a tyrant. . 3
‘ Tup.c 'r-rds V’)’ e r.c /. » (Aristotle)
) ' In democracies the people are the . "
f'r T 75 a/o,aoa,o.f Tinsrs ruler., . | S O
/ KUPIO § . s o /“o 5. | (Aristotle) : 2 1
jP' '.7.0 ”Pﬂ""-f& ’“‘..’, & - The defining facter of aristocracy is

virtue; of oligarchy, wealth, and of
a,oo.r O(/OC 7‘)7, -3) lr.go,\'lds o - democracy, freedom;

raelros, dijmau o c):uﬂc,tu (Aristotle)

i

4, To review the quotstions presented in the previous lesson.

’

. : , I
- / 4. ’ ’ .' " :

_visual cues,

2. Introduce the quotation & dq MOX Onpog OI’TX in the usual wiy., The
cue for the quotation is a picture of a frowning f(ing, an arrow, and the King .
without !ircrown. Introduce the other two quotations in the usual way.’ “The -
cue for Tars Jyyom‘mr.ux k7). 18 a picture of a crowd of people with a

crown on top. The cue for J,o;rrom r/-(.f,xr) is a picture of six
aristocrats, three o’ligarchs, and a large crowd of peoplc.
s

v -~
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3. Remind the pupils that in the last lesson they were discussing the
the Greek city-states, Itis important to realize that the Kingshpfin ancient
Greece was always a constitutional monarchy, i.e., the power o ’the Kings was
defined by custom, law, and religion. The King was the commghder-in-chief
during war, the archpriest who offered sacrifices to the gods, and the first judge.
His task was to keep his people united, He was given the place of honor in var-

{ous celebrations, a bigger part of the plunder taken in war, and separate living
quarters. His royal authority was rither vague, however, and he eould not

- enforce his will unless he had support among the aristocrats, The merarchy was

hereditary. The King was supposedly descended from'a _god. - Ask the students
to cite modern countries which have monarchies and to compare and contrast .’

 the monarchies in these countries with those of ancient Greece,

-4

. . 4, Explain that after the abolitionof the Kingship in many cities the ari&g;tocra‘cs took: |

. . ©  over. These aristocrats were descendants of the clan and tribal chiefs, In prim-
e itlve Greek society, the real power had been the family. Family communities

developed, and the tribe was formed by many families, Wealth - which then
meant property in land - belonged to the tribal leaders and to their descendants,
viz,,the aristocrats, Only-the aristocrats served in the infantry since only . -
they could affcy:d'l the egaipment required, Although the assembly of the commgn '
people ooutd do nothing more than express its opinion, the real power was in
_—>—the hands of the aristocrats, We doa't have evidence of suppression of the com-
a mon people's will, . '

- 65, Tell the pupil’s.thét during the period of aristocracy zcertain problents bedeviled
o the common people and fhe aristocrats alike, List these problems on the chalk-
board and comment on each: v N " N I ,s

a, Poé;: .g'erﬂ - Greece, ancient or modern, is prob
" coynfry in Europe.- - :

b, Faulty land distribution - i,snd wa:'s ohcentrated into véry few hands. The

number ‘and poverty of disposscssed landless people increased, °

ably the poorest farming .

‘
.

‘c. The necessity of borrowing - ‘The man whose harvest was too séanty to
_support him was forced to borrow, Interest was so vsorbitant that bor-
rowing once meant being {in-debt for life, ' :
d. The plow - The Greck plow Was-dcarcély more than a pointed stick witﬂ
. no ploughshare. 1t could not break the soil deeply enough, R
e. Money - The rising use of money (as opposdd to the barter systen) made

it easier for the rich to hecomé richer since, hoarding money is easiat
. than storingacommodities. . ~

e <

. Ask the pupils to consider to what extent newly smerging nations today face ’
.~ similbr problems. -The pupils may be asked.to rescarch.to what extent these ¥, ~
' problems exist in countries such as modern India, Israel, Ghang, and Nigeria, '° ~
¢ > - ¢, a
i - R .

by . . - . . e "
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LESSON 3

arize the role of commerce and enugratlon in the development of ‘Greek’
institutions, : -

political structure. . . ’

av@ the pupils work through Frames 1-28 of the Student Prq)grammed Text. Use
he tape which accompanies these frames. Be sure to stop thé tape for appro-

Have pupils work through Frames 29-35 of the Student Programmed ’I‘eict.

” / o : LESSON 4 |

il - 'y

!/ . Specific Objectiyei ' ) .o e . e N N

/ ~ 1, To'review the present and aorist tenses, ) A . )

/ 2. To discuss the role of lawgivers in anfient Greece.

¥

' N Activities

// 1., Have the pupils work through Frames 36-48 of the Student Programmed Text,
/s 2. Explain to the students tha& orfginally there were no written laws in Greece. ¢
/f There were only customs, precedents, and usages known to an inner aristo-

/ ’ cratic mrcle. When a citizgn came up for trial, the proper official would de-

/- clare and interpret the app?e cable custom, precedent, or usage. This tem, ..
-/ tended to work against the’poor man., During the 7th Century, partially b&cause °
. of the new spirit in.Gpeek political life created by the colonization movement,

, people began to demAand that the laws be written down, An Athenian named
Q;_/. Draco was appointed to write down the laws for his 01ty~ In the 7th Certury
‘ * his "laws seemed harsh, and, according to Plutarch, people said that Draco *
wrote his-laws-in blood rather than ink, Have the pupllcx say the Greek of

[

A

Plutarc 's statement once or twice. o> d/,uJTDS, od oha /Jadras JoUs 1’0,000: é

Y.} wEven today we use the word ""draconian' to mean "severe or
rrsh " Despite the severity of Draco's laws, the undgeprivileged classes
benefited from Draco's work in that arbitrary verdicts were less likely when -
the law was written down and accessﬂole.




ty

<

, : Another famous Athenian lawg*ive'r was Solon. He made wealth instead of
birth the precondition for election to office and for passing into the Areopagus.
(The Areopagus was a council that met on the hill of Mars —"'A—Ps 108 ITd yosS- *
to advise the King in his capacity as leader, priest, and judge. Its functions
changed over the years.) Solon's reforms put the people in a position to se-
cure th8 reforms they wanted., Aristotle tells us that sc;r'ne” people thought that

Solon was'a great lawgiver. SEAwvd o'for01 4169 010vTLI YouoBRryy yeviebu exovdiioy
Have the pupils repeat the Greek once or twice.

3. Asl:;“' the following questions: ?
., - a, Why did the people demand written laws ? o ‘ . .
b. In modern countries are all laws written down? )

c. What are draconian measures?
R e a v - 2 .
- d. _ What do you think of Solon's reforms? Were they genuine reforms ?
foe e. Can you compare reform movements such as the New Deal or the New - ‘
: Frontiei/With Solon's reforms? ‘ . “ -
" LESSON 5 _

Specific Objectives

1. To introduce~€he folloﬁring quotationé‘:

, IR e Draco did not write the laws in ink; he |-
"(,,“.6“‘,""‘: ov ‘.duA,u{rx.c'ros‘ ~wrote them in blood, ' A - .
’ ",‘9"’ vouous O P "r“'"" : (Plutarch) . L -

L U 'l N\ P Y4 : i
Sokw"v.( d ¢ vior MEY Ofovrus Sggi i’:sp_lsetll‘nnk that Solon was a

: I 'S ]
{ Yormoe Biry L yeveebu amovdaioy & &l

(Aristotle)

2, To review the forms of thg noniinative, genitive, and accusative cases, ‘

i

3. To review thg'e uses of thesd cases as presented in Leyél Alpha.,-
* 4, * To review the role of lawgivers in ancient Greece.

-

v

Activities . .

1. AsK the follﬁwi’ng questions. Have the pupils answer ''yes' or ""no" in unison. i
w - Orthe class might be difjded into two teams, The questions might be asked
. . . | . ¥ . LI
individdhliy with each team getting a question in turn. The team with the
fewer m.ist%kes would win, « ) . ’
. ~ . L) “

|
- v, . N
a, Were @he_:re written laws originally in Greece?.

|
b. Did thfa system of unwritten laws tend to work against the poor man?

. | T T—
c. Did colonization bring a new-spirit to Greek political life ? . o : /L

-~ |




d. Was Draco. appointed to~v;rrite down the laws for the Atheniané? - b
e. Were h;{s me:asure’s harsh? i ~

f.” Does tﬁe word draconian mean "harsh" or "severe'? -

g "Was Solon a famous Athenian lawgiver ? , )

h. Did Solon make wealt.h mstead of birth the precondmon for election to ofﬁce ?’

i. Was the Areopagus a councll that met on Mars' hill to advise the ng?

2. Tell the students that they will\xow repeat what Plutarch sa1d about Draco's :
writing the laws in blood Tather than ink, Show the visual cue (a picture of a \
man writing W1th 8, crossed-out ink bottle) and have the pupils repeat the J
quotation o ,* &) },.4 Tos , K.T. ). several times phrase by phra'se. . !

3. Tell the students that they will repeat the quotation from Aristotle which means oy
that some peoplefthink that Solon was a great lawgiver, Show the visual cue * “
(a picture of an old man- w1th a halo and a scroll) and have the pupils repeat
phrase by phr/ase. ) . :

4 -

. : - ; ) .
4. Have the gv{pils work through Frames 49-65 of the Student Programmed Text.,

+ “ i

: LESSON6 . T

Specific Objectives . . } .
- h' N » i . &

1. To introduce the following Greek song: » R

sy

s’ Jfﬁa.(fos oo Il Méuv_os

To?as Youous 6 Ap-c’trw‘l/ Erp.( wer
. Eo)w-v.f dévior miv o) o-yr,u
T v'yo,ua BTy yevcr&l/  TIToudu] o E
| yeverBu d"'ﬂ'ow.uo-r

-2, To explain the role of tyrants in the development of Greek political life,

4 . yd .
3, To introduce the following quotations audlolmgually° ’
Tyranny is a bad kingd of monarchy,

A'{‘ TUP 'VJ/L

Tuﬂd"l’?af J/ax“./ 77'04\:603 A tyrant rules a city according to his
own ideus, .

KaTd ThYy E€duroy o’uvo:.cv (Aristotle)-

f -




>

o

’ T AN ) ’ \ // ) '
‘ Activities . an

‘1. Have the pupils listen to the song J (‘J‘t;alm on tape A, The song is sung the
.- tune of "Under My Thumb' by the Rolling Stones. Have the pupils sing alpng’
‘1 “with the tape. The song should be sung repeatedly, It should be used dajly
' 'for about two Weeks to agsure mastery. - :

l-2, Tell the pupils that when the city-states failed to solve pyoblems such ag the
discontent among the common people and rivalry among the aristocrats/ the most

"+ powerful or the wealthiest man would set himself up as a tyrant, Earljf in Greek

_ history the word "tyrant" did not have. the bad connotations it later acq ired,” ..., .
. Many, early Gretk tyrants looked after the rights of the common peopl¢ and tried.

to bridge the gap between rich and poor, They cultivated the agts # behutified - -
their cities, and organized athletic festivals, The great shortcoming of the
tyrantg was their non-demgcratic form of rule. They tended to suppress liberty.
As Aristotle puttt: "A tyrant rules a cjty accbrdiy to his own ideag." Have |
the pupils repeat the Greek for this: TURIYY0S f,xugv‘ moe NATY TV EduTe
Aristotle also described tyranny as a bad kind of monarchy. guuvipTrs o A
» rUAi?'V'(r . Have the pupils repeat this several times. Explainto tég ,X
pupils that there were two distinct points of view in the cjty-states on tyranny.
Some people favored tyranny because they saw it as necgssary to golving criti-
,cal problems, Others opposed it as a suppression of liferty, |

S , o ” . Y 4
3...- Show the visual cue for Typ« Y705 APYwv, ATA.The gue is a g{gmre of a man

standing alone with a scepter. Have the students repeft the qu ftation several
,xT)\. | Thecueis

§

. Have;‘the stydents

times. . Show the visua} cue for @PuuAdTns MowiLxi«
. the word .Tupap¥is , an equal sign, and a cro
repeat the quotation several times. ’

4, Ask the following questions:
*a, Why did tyrants assume power in Greek city-sfates ? i;j / - *

b. What constructive.changes did the tyrants brifig about? |

c. Are the ancient tyrants similar to the "strogg men' leadeys of newly emerging
“Asfan’'and African countries today ? Why or/why not? |

d. Is "tyranny" a more efficient form of government %or aghiew})ing social and
economic reform? Defend your answers.

p -
. 2

+

Vs LESSON 7

Specific Objectives’ < ) e

1. To introduce the, reading and writing of the quotations presented audiolingually
" in the preceding lesson, . :

2. Ty discuss the triumph of democracy.in Athens,

16
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Activities ‘ v oy S .
—_—_— . . . oty
‘ : . T o~
.+« 1. Tell the pupils that after a period of rule by tyrants a man named Cleisthenes

came to'power in Athens, He proceeded to build a government on firmer foun-
dations than personal power, . His drastic reforms were so attuned to Athenian
needs that they lasted for centuries. He declared\that landowning was unneces-

shepherds, and miners - had the right to vote and td’be elected to magistracies.,
Cleisthenes increased the power of the local units known as demas. Cleisthenes
probably also created a new council known as the Boule, which consisted of
500 members. The Boule had executive ds well as legislative functions. It
instructed, supervised, and cooperated with magistrates, It directed diplomacy
: and finance, The ultimate sovereign powey rested with the Ecclesia, or the
- .assembly of all the citizens. The Ecclesia mé\ regularly and had the last gay

e

on important issues such as peace and war and on proposals submitted to ité by
the Boule, Its decrees became law of the land. The civil magistracies were
the Jeast important organ of government. The chief strategos was in a way
like a British Prime Minjster or American President, but he had to stand for

. election every year, His power derived, not from his office, but from his

y o

kS ability to persuade the Ecclesia which could reject his proposals and leave
e him powerless, N ‘ .

The reformsg of Cleisthenes tended to increase the power of the Heliaea or

" supreme popular law court. The Heliaea had jurors consisting of ordinary .
citizens and was extremely powerful, The old Areopagus retained its juris-
diction over murder and impiety, but its role as a judicial power tended to
diminish, .

*

2. * Ask the following discussion questions:

8. What were some of the reforms of Cleisthenes ?
b. .How was the Boule different from our Congress? ‘
c. Ia modern America is there anything comparable to the Ecclesia? -

d. Would a more direct deinocracy be possible in the United States ? Why or
why not ? . .
. ~
3. Have the pupils repeat the quotations given in the preceding lesson. Then have
the quotations read from the reverse side of the cue cards. .. Then have the
pupils practice copying thé quotations.

~

LESSON 8

Specific Objectives *
1. To review the 1"ole of tyrants and the triumbh of democracy in Athens,
2, To explain the politi'cal‘development of other Greek city-states,
' 3. To réview the quotations presented in Lesson 6.
4, To explain the practice of ostfacism.

17
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Activities ) R T - . . 4

. 1. Have the pupils work through Frames 66 to 76 of fhe Student 'Programmed Text.

2. Have the pupils write themes comparing and contrasting Athenian democracy with
modern American de/mocracy. some of the themes may be read to the class
~ and discussed,
N . ®
\ .

- ’ LESSON'9 .
Ad _— ~ . ' V4
‘ e - O
Specific Objective . | .
. To read and discuss passages dealing with Greek pohtlcal life, e
Activigz . SR ” ' “ R R K
. ’ - . .:Q‘;‘
Have the pupils read through Frames(77-95: of the Sﬁ,ldent Programmed Text, . !
. N ,
LESSON 10 :
- _ Specific Objectives - ‘ e . :
1. To introduce the following English derivatives and cognates from recently learned
Greek lexical items: physicist, physiognomy, physiotherapy; politics, politico,
gocio-political; demotxc, endemic; plutocracy, plutolatry; hematology, hematoma,
hematosis' graphi e, graffiti; melanin, Melanesia; eleutheria, eleutheromaniac.
2. To revie%v the connection between Greek and English. ‘ , >, ;
, %
_Activities d . \ L L
1. Ask the pupils how Greek is related to English, The answer you are looking for is
that both languages are descended from hypothetical Indo-European, But English
has also borrowed a large number of Greek roots, prefixes, and suffixes - parti-
cularly in scientific and technical vocabularies, . Borrowing often takes Pace
‘ through Latin, Show the pupils the Dictionary Chart from the Instructional Kit .
. indicating the percentage of English words de}'ived fron}breek. \

2. Ask for the ‘meaning of each Greek root in the following chart, Then ask the
: students to provide derivatives or cognates, If thev are unable to do so, you
provide the derivatives and cognates and their meanings, Elicit as much infor-
mation as possible from the pupils., Have the pupils echo the derivatives or
- cognates several times and use them in sentences.

B ) ¢ ’ - " -
L . o
4 .
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* . ENGLISH DERIVA TIVE
OR COGNATE

+

“ GREEK ROOT"

*

MEANING OF ENGLISH

- DERIVATIVE OR COGNATE
physicist P & Soer an expert in the science .
: "by nature, of natural laws and pro-
naturally" . cesses
_ i Z s
physiognomy ¢ vTel ' facial features that indi-
< ‘ . . "by nature, ' cate personality or
: It naturally" character
(" ' 5 ' ' ' 7 -
: physiotherapy ,,,/¢UfE’ N treatment by massage .
s 4 ‘ "by nature, * | & exercise rather thag
- naturally" \ | by drugs
politics ~ T
I T oAss science of government;
oL "city state' practice or profession
\ . - of conducting govern-
v ment affairs
politico mSAs o colloquiallterm for a
. - "eity state" man involved in govern-
) » 2 ment
i _ - . .-
. gocio-political e s relating to a combina~
- ' "city state" tion of socia} and poli-
. J tical factors
',‘ demotic " HRuos of or pertaining to the -
. ’Qy - "people" common people
_ . _ .
endemic Iniuos peculiar to a particular \
- M'people’ - place or locality
plutocracy A oaros . rule by the wealthy
. y "wealth"
= Y B x Py .~ T
platglatry - MAovTqs \\‘nrsyip of wealth or
' "wealth” money
o - ~
eleutheria ’E Agv EGPZI a genus of jellyfish )
. "freedom" . -
. = > = = ” B
eleutheromaniac Edev 9!/9’& * a person gverly zealous
"freedom" _ tor frec}dom
. — A — Y - e e
hematology oL 7;(4,( ToS study ¢f the nature,and
""of blooduy functibm of blnog /

-

A / 7
K4




a,
b.

C.
d. -
e.
f.

‘The biologist was studying the genus eleutheria,

L]

- . \ “ . .
/ ENGLISH DERIVATIVE ‘. GREEK ROOT MEANING OF ENGLISH “- -
OR COGNATE l DERIVATIVE OR COGNATE
henLatoma - S :I,Md ToS . a2 swelling fillgl with
. . "of blood'" / extravasated.blood
. . . . L TMATOS ‘
hematosis - o I l‘gf blood"' K/wft}rmation of blpod
}raphite Z’ yod e 'Y , form of carbon used in
!" ""he wrote"' / lead pencils |
gr%.fﬂﬁ “ Eypawer random writings on walls
. ! ""he wrote" Lo
melanin 1 AEAL YOS substance that causes
- . i vof ink, of dark colo;‘ing of skin
black' and hair
- v J‘ i
M+lamesia EMduyos group of islands ip the )
i , "'of ink, of Pacific north of Australia
N black"
3. Ask the pupils to explain each of the following sentences in their own words:

Albert Einstein was a noted physicist, T \\

Richard Nixon's physiognomy is well-known because of television and news«
paper exposure, -

Doctors sometimes prescribe physiotherapy
Students study politics in eollege.
The mayor is a politico.

e

The éncio-political problems of ancient Greece sometimes resemble our own. -
There are two types of Modern Greek - purist and demotic,

" Smoking marijuana is not endemic to Philadelphia,

Some people say America is really a plutocracy,
Some businessmen and bankers are guilty of plutolatry.

Some teenagers are eleutheromaniacs,

Hematology is an important branch of medicine,

Hematoma is a ¢haracteristic of cancer,

Hematosis is a constant bodily function,

Graphite is found in lead pencils,

Philadelphia has been described as the "graffiti capital of the world."
Melanin is found in almost all human beings,

Melanesia is in the Pacific Ocean. \\ET
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LESSON 11 |
Speciﬁc Objectives

~

1. To introduce the reading and writing of Engliéh derivatives presented in the".
previous lesson, v J J

2. To review Greek quotations presented in this ,bMt.

b -

Actlvities o ) - e !

1. Review quotations with the cue cards in thechi‘ieua. way. Also have pugjis sing
Jdr .{‘,:u.; Tos . If you have not already been doijg so use the Greek direction
o ETdeTe , TTAyres to.mtroduce the singing. \ ‘

" 2. Have the pupils work through Frames 96-114 of the Student Programm;d Text.

- P | T
- ¢+~ LESSON 12 [UNIT REVIEW] Ve ‘, ’
Specific qugctives M . = \*: o > ‘
"1, To review the quotations presented in, this unit, ‘ o '
2, To review the pregg;t and aoriat tenses, . - \ o | .

3. To review the nominative, genitive, and accusative cases,

Activity -

Have the pupils work through Frames 117-144 ot the Student Programmed Text.

LESSON 13 [UNIT REVIEW] #

- Specific Objectives t , . 4

1.. To review.the evolution of government in Ancient Greece, -

l

|

|

2, To review Greek colonization and its effects on political life, ’

3. To review the following derivatives: physicist, physiognomy, physiot}aerapy; -

o politics, politico, socid-political; demotic, endemic; eleutheria, eleutheromaniac;
plutogracy, plutolatry; hematology, hematoma, hematosis; graphite, graffiti; |
melanin, Melanesia, ' — |

Avidvity

Have pupils work through Frames 145-173 of the Student Prugramn;ed Text,
. . ® Y
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- UNIT TWO

., ' ATHENS

. ~
M

2,
3.

4“.‘

) 5 o - B — — —
. * AN OVERVIEW OF MATERIAL
' TO BE TAUGHT IN THIS UNIT
. g

The history of Athens and its importmce in the developmentof
Greek culture, -

Quotations conn‘egbd’jﬂth the cultural theme of this unit,
'I‘he forms and main use of the dative cue.
'rho future active tense - its forms and use.

5. . English derivatives and co#mtel from Greek words learned in the

Lmit. -

[§




. BESSON 1 F ¢

Specific Obje'ctlv'és [ .

1. 'i‘o explain why Athens was the greatest and most famous Greek city.

2. To introduce the following quotétion from Pindar:

DU . I

c ' - ] B ] -
o T£ A m‘pu k.( ] Famous Athens! Gleaming and

violet crowsed, the city sung in
lorTE pevor, ki Jor1diuol ‘songs. The 9mainstay bf Greece,

E} 3a dos E:pg WA K/\;:'r.(/ city divine,
A o2 (Pindar)
V! J.u/.m‘wo-r mro )1.%

ta

Activities .’

1. Ask the studgnts to name the most famous or great ity in Ameriea. (You
may get a variety of opinions.) Ask the students t¢ nanje the most fafﬁous or
the greatest city in Greece. When they naime Athegs, fluestion why Athens was
great and famous, Was it for the same reasons that New York or Philadelphia
‘18 great and famous? The reasons for Athens' greatness in antiquity were
as follows: .

a. Athens nourished writers of philosophy, history, science, and drama who
- it is said have given more to mankind in one century than everyone else

had in the next 2500 years,
b, In Athens there was created some of the world's moat beautiful art and
architectyre,

. c. Athens was the home of democracy.

»d. Athens was for some time the most powerful city-state in Greece and {t
ruled the seas,

-

2, Teach the above quotation. The teacher will notice that the ‘length and com=
plexity of guotations will necessitate more practice and reinforcement, The
obvious method is to tegeh a quotation phrase-by-phrase or kernel-by-kernel,
Sometimes it helps to tsolate the basic kernel of the quotation and then em-~
bellish the basie kernel For example, firstteach kAg! >a) ,Q Cnveil, :
then the appositiw EX\1des ¥f CIeAL the ad c?ttVeq Y] :rapu L {4 rarn/‘.l.'ra,
CMal & o,J,p and the artifle o7/ (plus the particle yg,
and all that's left 18 dwimswiov Trohiedmy. The teaclgr should avoid the
temptation to igtroduce the ¢ Otdﬂﬁngthl rough reading, ple aural-oral
practice must precede the intfoductihn of the written word, The visual cue
‘for this quotation is u picture of ¢ fie Aeropolis.

3 . Explain that the quotation is taken fromPindar,” Mention that Pindar was
from Thebes, and he was not in the habit of writing glowing praises of Athens,
Rather he wrote about athletic contests and the winners, ‘The quotation is a
fragment most likely from the beginning of a psem about an Athenian victory
at a game, Explain that the violet-colored sea around Athens made it

N 23
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violet-crowned, or perhaps the evening hght on the Acropolis made the buxldings
seem violet, Ask what modern city or cities are sung about'or are places to be,
Pindar probably recognized Athens asa cultural Center and generally the place
" to be in Greece. /

o

9 4, Ask the following questions

a, What are some of the things that made Athens famous?
b, What modern city is famous for the same reasons ? o .

. . ’
c. Do you like the images in Pindar's fragment (e.g., gleaming, violet- ,
- crowned, city sung in songs)? Why or why not? N ©
_LESSON 2 ‘
Specific Objecti;'es , ‘
1, To tell-about the early history of4thens. ‘ . e
. ) 4 ‘ /,,, .
, g&/ " To intr"oduce the following quotation: _ ' K J
. Tis o’ € "f ‘A‘“ ’7"") - Who brought forth the olive? Pallas |
| n'd,\,\_u. T)/IO'S ;7,0,3‘» 7| when she contended for Attica with
the 'deaweed Dweller (i.e., Poseidon)
Tw ¢U"'?'rw JPX-UOS in old times, ’
d,u ¢ / 7'75‘ A » rp S. (Callimachus)
" Activities

‘1. Have Athens and Attica pointed out on the map, Explain that this area - like
others in Greece— was once comppsed of sma]l kingdoine or demes, Athens
became the strongest of all of t?fe and attempted to unify Attica, No one is
- | 7 -sure when it happened, but whed it did, the men of the smaller demes became .
T Athenian citizens, From this tfme on, Athens was considered the central
= city of a unified state, This unification is thought to have been the work of one
| man or king, Some attribute it to Theseus, the famous mythieal hero and
\‘ king of Athens, :

.
¥

)

2, In Greek literature Attica was considered idéntical with »Athens. itis®

interesting to note the name Athens is plural probably because it originated

from a union of many small communities, Mention the U.S.A., U.S.S.R., and the

Netherlands as modern examples of names of countries plural for the same ’

reason,

. Tell the students that the Acrep@lis itself was fjfrst occupied by prehistoric

“ people known a8 the Pelasgoi and then by the Cecropes, Athenians sometimes . '

called themselves the sons of Ceerops. This indicates that they thought of g
Cecrops as one of the legendary kings of Xthens, although he was no.more |
than a )iabled ancestor of the Cecropes, .~ Put proper names on the chalkboard,
Point out that Cecrops was o' the Greeks what Adam is to us, '

\ . At some time the ot'.fger Greeks in Ap(iea took over the Acéropolis and broug

Q . ‘ . . / .
L~ s 15




¢ “ .

with them the worship of Athena. The god of the Cecropes, Erechtheus or

Poseidon, was forced to give way to Athena. There Is a legend ¢hat the two

gods fought for posséssion of the city in a contest, Poseidon struck a rock .

- with his trident and brought forth a salt podl; Athena brought-forth the olive -

tree., Zeus appointed twelve gods as judges, though some say Cecrops was \
the judge. In any case, Athena won and the city took her name as its own,

Erechtheus was given permission to live on the Acropolis cin the form of a 4
snake and the Erectheum was built as his house. N

3. Teacdh the quotatlon from Callimachus ‘as an illustration of the story., Explain
that Callimachus was.g rather famous Greek poet. ,.The visual cue for the

quotation is-a picture of Athena presenting the olive tree, -

Y.
.

4, Ask the following questions:

a. Can legends relating to, the founding of ‘Athens compared to legends

_relating to the founding of the United States?

Can you think of any symbolic interpretation gff the story of Athena
giving the olive tree and Poseidon giving a sffit pool? If Athena gymbo- .
- lizes wisdom, what do the other people and jects in the story synibolize ?

b,

L)

}
LESSON 3

Specific Objectives

| 1. To describe the geography of Attica, ) ’ »

2. To inti'oduce the following quotatiows audio-lingually:

76 d'xeru Rurq, Trcfpoc E6TiV
The city itself is a rock situated ina

Sy m{(w vap:.ochou/gc v1
Kukhw

plain and surrounded by dwellings,
(Straho)

¢ 3

yd,o A*r'rtml Gtwv ,IWL

Npbw v
h'rqluou

Attica is 4 possession of the gods and
heroes, N

* Activities
1.

Have Attica pointed out on the, map, Show that it is bounded by the Aegean Sea

on the east and south, by Boeotia on the west and by the Euboean Gulf on the .
north. Attica, as well as all of Greece, had a climate favorable to outdpor

activity all year round with only a short rainy season in late auiumn, In antis

quity the plain surrounding -Athens was irrigated by rivers which are now dry.

Attica produced grain, figs, grapes, and olives, The nearness of the sea made .
the Athenlans excellent sailors, Through trade they could make up for what

they could not grow themselves, '

Introduce the quotatl«ms givenlin the bpeciﬁc Objcctives of this lesson in the
usual way. The cue for 76 §'d¢ry abre k). 1is the Acropolis surrounded by

- 'y f o
‘ gd

19




dwellings, The cue for rf yo p’.’A."’T‘t.K q is.a map showing Attica and -
gods and goddesses rising out of it, Explain that the quotations are from the

writings of a Greek historian and geographer named Strabo, A long book he
L wrote deals with the various parts of the ancicnt worl"d He Hved in the first

e centuries B.C, and A.D.,

; * 3. Ask the following questions: . . 4 a

!

o - a., What effect did geography have on life aﬂd ¢ivilization in Athens ? What
i ST effect does geographv have on life and cqvilimtion in Philadelphia®?

b, Why would Strabo call Attica “the. possession of the gods and heroes"?
Have modern writers said similar-things ahout American cities ?
v B

« LESSON 1 ’
. Spetific Objectives -~
A\ - 1. To introduce the future active tense, -
. v « L}
2, To mtroduce the following song:
Cowe e B
ol T 7“'!7‘\(?0“_ Kao IOGTEDXN oL S
72 N : -
«t re )s,wraﬁqn Kb Lof:rz docvoL, .
. ) 7’ . o
Hate ooL@Tuoc .
W@ 5 .~ M Y
] KUL e SL,ucL 8 o
' E Xla $o c,o tc.d/uot kdaceval! Ag L vt
E?ﬁmso epaulua )m.t.vaz' AOR v L,
i Jw./,«,é’—wo rr’f‘oh c.a Epov
Sapmarv mrren (e Qpav S
i '

Activitics

i ‘ I . .
1. Tell the pupils that they are going to learn a new tense in Greek, viz,, the future
tense, Explain £hat the future tense In Greelk expresses the idea that in English
is expressed by "shall” or "will" and the verb, Explain that in the following
pattern sentendes the verbs will be ‘used first in the present tense and thon in
T the future tensé. Have the pupils repeat the Greek many times, The English
shc)uld be gone through once to assure comprehmsiun.

N
. R pA
i o )
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‘ -
ld 3 7/ . ’ . : LN
Tadas A 0nvav Tededec Pallas instructs Athens.
c P /’ .
Trada&s Aevaqr ﬂ'htStudt.L Pallas will instruct Athens,
ot Acqu ot nou @c veiv - The Athenians write, - -
ol Aﬁmrouet ﬂ"q"" éiy The Aﬂienians"willwrite. | - ' .
T J'deto WETpa 2& Tiv The city'is a rock. - '
’

‘r; S’:c TV 1rt"rpu E( Talt The city will be a rock. }
fc. o 7o cwru . | I love the city. T ‘
ddfews T8 %atu | 1will love the city.

f 7‘°°/-‘-‘V 7’0 & ‘7 v - | We love the city. ,

gdqjeopmey T TV . We will love the city.

v o alav $edelre You love the olive. ’

1-,'.,‘, ’,_M,’_ oY # L))vid ere 'You will love the olive. -

.o

~ 2. - Play the taped version of the song (Tape B). Each line is, in effect, chanted on
one note, Have the pupils sing along with the tape. Have them repeat the words,
The song should be sung repeatedly. It should be used daily for about two
weeks to assure mastery. -

- .
LESSON 5

-

Specific Objectives

»

1, )‘ To introduce some forms and uses of the dative casé.

/ . Ed »
2, To discuss the nature and role of slavery in Athens, = .
3. To introduce the following uotation: : - ‘ s T ~
- ‘ P -
| ooscvot doGhov n 1 4 941.5 Nature has made ne man a slave,

1rt.1‘roc nkev | (Aristotle)

. . : 1 Mortal thmgs are ﬁttmg f6r mortals,
Grare O ety wpzru:‘. (Pmdar)

. ) » . .
T Activities C T . _ . . .
1, :Tell the pupiis that today they are going N\W new case in Greek, viz.,
the dative case, Ask someone to list the three crses already discussed., Tell

the pupils that the dative case has many uses but/one of its most important is
“to indicate the person or thing 1nd1rectly involved in an action., Often this idea

4
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3

, - -
is expressed in English by the words "to" or 'for,' . A sentence which illustrates
-this use of the dative case is Pindar's proverb 6vntd 6Ovarols mpérree : ’
""Mortal things are fitting for mortals,” 6 vnToTs. _is in the dative
case, Have the pupils repeat the proverb several times: ShERY the visual cue
which is a picture of food, abed, and a tombsto an arrow, and a throng of

people, Have the pupils Bepea gwing patterps.which illustrate the.
forms and use of dative case,” The Gree euld be repeated many times; the
English once, - w ) .
- ~ / . I3 )
Qvare BvqroLs Tpemee | Mottal things are fitting for moitais, |

-~ ” - Q’

8vnTe Tols ma§ oL LiTeL | Mortal things are fitting for children.
’ - “~ - . Vs ] ‘
Gvnrw’ Tues Y"Y,"‘-s L Tpemee Mortal things are fitting for women, ‘

T .y r 4 - - . §
ewzn‘( Tals Tohede “7’( mee "Mortal things are fitting for the cities, \
ewl‘r& Tw &vepéﬂw TTPt'rru - Mortal things are{jtting for man,

¢ St \L P

7 e $8upse 73 4D | 1 e morey to o b
Xp npwre LOwpt T « €29 | 1give money to the brother, - 4
Apqpeatn } Y£ (9P ™ yovee KT | 1give money to the woman, - |
Xp 'l,f“‘“‘ ;:Jw“‘ -r{, ﬂuﬁ)gj‘ I give gadney to the king, . y
|
|
|

3 \\ by 3
L give mo M%

Xpapnra 8{.59/.4.5 7} mAeL

] 2 . >¢ 7 : ~ N
d " . Yo [¥] 6 -
Tw ‘°.¢‘? ;c roe Q:’ Nothing is alien to the wise man,
) , , ¢ -
TS avlpwmrw Fiver duSeT | Nothing is alien to man.
P4 ) e - \‘\\ . ;.
ToCs ‘)"VQ"LS‘H'DLS fevor oudey Nothing is alien to meit, ~—

- ’ ) ¢ ) /
T"f tﬂrrtt: g tvoy oudey Nothing is alien to the horse,

state itself employed slaves as secretaries, clerks, police, and prison atten- -

dants. Private individuals used slaves as nurses, guardians, and servants,

Slaves were used in the trades serving as a cheap labor supply. Slaves wurked

in factories and silver mines,

Athenian slavery had no eolor line. Most slaves were white, It was possible

for black people to own white slaves, In Hellenistic and Roman times the °
number of Blacks in Athens increased. ‘ .

Slavery had, two sources, The first and more important source was prisoners

of war, captives, and victiims of piracy. The secound source was the barbarians

brought in by slave traders, . . ) .

The attitude of the Athenians toward slavery is not known with certdinty, It |
seems that most Athenians accepted slavery as a natural part of life, Some’ -
did not however, We read in Aristotle that ""nature has made no maa a slave'' - |
ebbiva SNov ft}v’us memoin Aev . Hgve the pupils repat this

quotation in Greek several times, Show the visual cue for this quotation which

is a picture of a slave in loin cloth and chains with the entire picture crossed
‘out, ) - /

Explain that slaves were sometimes freed or manumitted. In some ihstan/es |

‘Explain to the pupils that Athens had a substantial slave population, The city-

. : [
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¥ a slave bought his an\freedom. ‘ ] o

R ¢ -~ ) \" .
*\3.\§3k'the following questions: |
- a. Who were the slaves in ancient Athens? . s : : -

N b. Was slavery a racial matter in Athens?
c. What functions did slaves perform?

d. How did Athenian slavery compare and contrast w1th American, Slavery ?
- How did it compare and contrast with thé use of machines in modern
times? X ~
LESSON6™ 7

- AP
&

™

7 5 .

Speciﬁc' Objectives

-

) iy
1. To give further practice on the future active tense and the dative case.

2. To introduce the reading and wr1t1ng of quotatmns presented earlier_in tlus

unit, : s
N"
Activii':ie,s ' \ .
. r 4
4. Have the pupils work through Frames 1-40 of the Student Programmed Text, '
. . o
LESSON 7 o : et

N ‘ yd ——

Specific Ob]ecﬂves

»\1\. To discuss the education of Athenian youth, ‘)
;2. Tooutline an Athenian's duty to the state. - .
. s
. Activities : ( |

1. Explain to the pupils that the Athenian citizen's education began at fhe age of \

seven in the palaestra,:a private school paid for by the boy's father, The .

N ‘ggaestra was an open-air sports ceiter., It was square in shape and sur- .

. . rounded by a wall, In another type of school known as the Writing Master's . (
School, boys were taught music, poetry, reading, writing, and mathematics.,
All the pupils either read aloud or heard read passages from HoméY's ILIAD

- and ODYSSEY and other poems,. These poems were prized by the Athenians

for their momal value and wisdom,

>

2. Explain to the pupils that an Athenian male owed certain sei?{fices to the state,
For one thing, he was liable for 42 years of military service, He could be
called up for service anytime between the ages of 18 and 60. Ig addition to
military service, an Athenian citizen was responsible for part1ci;’).htion in the .
law courts and in the jury system. Inasmuch as there were no distriet -
attorneys or professional lgWyers, the burden of this responsibility was great.
. A private individual who was aware of a crime had to do something about it,

9 2
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3.

4o

Specifi¢ Objective

-

He had to present the charge to the proper official, attend the trial, and present
the case to the jury. When both the accused and accuser had presented their
arguments, the verdict was given immediately - with no appeal to a higher
court,

In most cases the jury served the double function of jury and judge. The jury
cosisted of a maximum of 501 men., They listened to the cases for both sides
and then voted by dropping their ballots into an urn, - The votes were counted

in the sight of the people,. If the jury found the ascused.’guilty, it had to fix

the penalty, The accused and the accuser suggesked penalties, Jurors received
a small pay for their worl,

'Ask the following questions: ' ) .

& ,‘ .
a. How did Atienian education compare with modern American etlucation ?
Were there public schools in Athens? .

.

b, How did military service in sthens compare with 'military service in pre-
. sent-day A'mel ica? .

c. How are Amerlcan courts different from ancient Athenian courts?
d. What do you think of the exclusion of women from the responsibilities of N
Athenian citizenship”’ P :

Have the pupils work through Frames {1-42 of the Student ﬂ)grammed Text
either as homework or classwork, . AR A

- ' - ’

LESSON 8

-

To explain the role of Pericles 1n Athens,

Activities } ’

.

2.

Ask the puplls if they have ever heard of Pericles, Havc them say his name
and then write it on the board, Point out that he was Athen's "first citizen*
from 460 to 429 B, C. 'He was an austere aristocrat, a soldier, an orator,
and a statesman. Greece's Golden Age glowed brightest in Athens for the

30 years it had the leadership of Peticles' palitical genius, The qualities

the Athenians most admired w./re courage, temperance, justice, and wisdom,

_ A courageous man wis brave in battle, A temperate man lived a disciplined,

restrained life. A just man kept the spirit and the letter of the law, A wise
man was interested in science, philosophy, politicg, and art, " Pericles seemed
to possess all thesk qualitieg, but dedication to the city-state was perhaps his
most important quality,  *

a

Have the students work through Frames 43-45 of the Student Programmed Text, -

Ask the students if there is any one set of qualities that all Americans admire
in a man, The teacher may suggest that American society is too complex and
in too great a state of flux for any one type of man to remain extremely popular
for any lengthy period of tixgk

-~ ! "~ ~»
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Tell the students that in times of war or stress, Americans have been bétter
able to rally around ohe particular personality. Cite Dwight Eisenhower and
F.D.R. as two pertinent examples, : .ol ,
Also, it has always been possible to isolate regional and ethnic heroesd in
America., For example; Bobby Seale, Huey Newton and the Black Panthers;
James Hoffa and the Teamsters; George Wallace and the South; Billy Graham
and some evangelists} Abbie Hoffman and the New Left. In each case the
personality of thc hero matches the qualities idealized by the group.
Reiterate the qualities of the ideal Athenian: fortitude, temperance, justice,
and wisdom, Ask the students if Washington and Lincoln possessed the qualities
of an ideal Athenian, (The teacher might point out that fortitude, temperance,
justice,+and wisdom are referred to as the Cardinal Virtues in Judaeo-Christian
theology?)* - .
The students may wish to write themes on the ideal American citizen and to
compare him with the ideal Atheniuu citizen, ’

“ 4, Ask the following questions:

a. What qualities made Pericles the ideal Athenian?. .
b. According to Plutarch, describ&®Pericles' motives for taking the part of

the common man, b - _‘ \
~-¢, How.would an individual such as Plutarch succeed in American politics?

- . - \ “ LESSON 9

Specific -Objective * )

To igtrgduce the following derivatives and cognates from Greek lexical items - .
learwd in this unit: demon, demonolatry; grch)tlic, archaeology, archaeopteryx;
amphibian, amphichroic; petrify, petrography, "Petrine; hertnsirh heroine, '

Activities .

1. Present the t‘bllowing derivative chart audielingually:

N : LN .
ENGLISH DERIVATIVE ETYMOLOGY . MEANING OF DERIVATIVE
o 7\ ,
demon = J“"l"“’"""'r . u evil spirtt or devil
| tdivime | . _
démonolatry ' do i.‘ﬂc’a oY devil wors hip~-
"divine"
archaic u ‘o pa o surviving from an earlier
# " Moldt . period of time, character-
i v istic of an earlier period
_ - e _ R ‘ .
Erchaeology ) RPRXLOLS . scientific study of ancient
‘ » ) "old" culture by excavation and
v, description of the remains
Q ’ d j ’

t3
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-

»

~

ENGLI;Q DERIVATIVE ETYMOLOGY ' MEANING OF DERIVATIVE
: ~ 2 ~ . . ’ 4
archaeopteryx Xox XL B a fossil bird, the oldest
"old" known type of bird
amphibian U ¢ capuble of operating or
"\\ith around, living on land or in water
! on both sides" ‘~ v
- o ¥ I 4
amphichroic "X,u'# S chemical\erm indicating
" : . "with, around, showing two colors
on hoth sides"
I d
petrify TETPX to convert into stone or
"rock" stouy subs{ance
petrography "J/gbl- description and systeinatic
o "rock" classification of rocks .
Detrine .. m £ T po of, relating to, or charac-
L " "rock" teristic of the apostle Peter
s (The name Peter means
1 ”]‘Ock“)
c 7 o
heroism . nPwwr valor, gallantry
< /\ "h'e!I-Oes" .
' c 7 ]
heroine Npw wr i woman admired for her
, "heroes" achievements and qualities

?. Ask the following questions:

a, Are there ;nany practitioners of demonolatry ?

Whatldoes it mean to work like a demon?

c. What is archaic writing ?
- des _ What does it mean to study archaeo{ogv 2
¢. Would you be likely to gee an archaeopterv‘c in Philadelphia?

f. Are frogs amphibians?
g. What is an amphichroic

h. “Are ‘many people interested in petrography ?

-

subs&nce ?

i. What is Petrine doctrine ?

jo ° In Shakespeare's ROMEO AND JULIET, who is the heroine ?
k. Are displays of heroism rarey 7

#

- - . L

“

_ : »
3. .Havqthe pupils work through Frames 16-55 of the ‘Student Programmed Text,’

»
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_8pecific Objective

’, / LESSON 10

To make pupils aware of the accomplishments of Athens.

Activities

/

-

1, Ask the p&)ﬂs to list what they think are some of the accomplishments of Athens
at its height, viz., the 5th Century B.C,
. The answers you are looking for are: v
a2, Democracy. | ' ’
b. Great ari and arch.ltecture. v X
c. Great literature, , .

d. Science. ‘
2., Have the pupils work through Frames 59~71 of the Stuéient Programmed Text.

3. Show the study prints of the Parthenor and the Acropolis from the Historical '
Reconstructions of Ancient Greece (Britannica Corporation). Invite the
pupils to observe carefully the features of the buildings and to compare the
buildings with buildings in Philadelphia.

4 -

4, Ask the following questions:

a. Can the Age of Pericles be compared with other periods in world history ?
- What about the Augustan Age in Rome, the period of Lorenzo the Magniﬁcent
in'Flcivwee, and the reign of Queen Elizabeth Iin England?

b. 18 the Parthenon, in your opinion, the me“ Leautiful byilding on earth?
Explain your answer,

¢, Compare Athenian democfaey{ Awitl(n'}dern democracies.,
b .

14

LESSON 11 [UNIT REVIEW]

Specific Objectives. . -~
1, To review the quotations prescutied in this uhit. \
2. To review the dative tase as presentetl}g_ this unit,

3. To review the future tense as presented in this unit,

Activity , (
- Have the pupils work through Frames 7‘5{90 of the Student P‘{'bgrammed Text,
AN : :
] i .
. Ly -
< : d ‘
. 27
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. . | |
S LESSON 12 [UNIT REVIEW] .

Specifie Objectives - /f _
. 1. To review %easms for Athens{ 'Yimportance,” -
L ~ v ) . .

. 2.- To review the history of A‘thp’ns to the time of Pericles, / :
pv: o
« 2. " Ty vaview the following derivatives and cognates: demon, demonolatry; archaic,
~ _ archaeology, archaebpteryx, famphibian, am;)mchroic- petnfv, petrography,
—~-7_ _Petrine; heroism, heroine, ‘
Activity— N ) - R
 Have the pupils work through Frames 91- 118 of the StudQnu?rogrammed Text,
T~ XN
. N,
0 - A
. - N
. : ?
L]
v .
=
e
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UNIT THREE

SPARTA

-—

- AN OVERVIEW OF MATERIAL
TO BE TAUGHT IN THIS UNIT

- E e &

1,
2.
3.
4.
5.
6.

y'l‘he history of Sparta lgefore the 5th Century B.C.
The Spartan way of life, g

- Quotations on Sparte.

"Some forms and uses of the infinitive,

The declensions and some uses pf adjectives. ¢

English derivatives and cognates connected with Sparta,
»

——
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ESSON 1§ v
-
A
1. To introduce the following quotations audio-lingually:

Specific Objectives

X R S 7 . .
wuTos yup Kpoviwvy, . - Y
K W€ TE #ﬂ"\r oL ’ s W 25, Zeus, Cronos' son, the lord of bright

crowned Hera, gave this town to sons

of Heracles,

-

S Zeos ‘Hf«hb!:t‘fﬂls 'r:fy c’
Jt"ukt wd Ay ~

(Tyrtaeus)

Abme. yap wvrre TY didoipw
\ -~ £, “’
e KuAls ki@upledny: Ws o
"\\Mk wr cKos -noc.q-r;,s t’c.'f nkt

!

A well-played lyre rivals war géar
anyday, as the Spartan poet has said.
(Alcman) ’

2, To ~diseuss the origins and early charac'oef of Sparta,

Activities
£

1. Have Sparta indicated on the map.

Explain that ancient Sparta occupied terri-

tory called
Dorians invade

Laconia in the Peloponnesus,

Tribes from the north known as
d the area around 1200 B,C. and eventually four or five Dorian

>

villages were.built in the area, The villages were politically unified into a
city called Lacedemon or Sparta., . )

From the beginning Sparta had two kings. The dual kingship prgaably originated
as a constitutiohal compromise when the villages united, Ask the pupils to

list some constitutional compromises that were made when the 13 former
British colonies fq,deréted to form the United States, s

2, ~ Explain-th
dants of

traditionaiiy the Spartans congidered themselves to be the descen-
rcules. Ask the studegts to compare this to the Athenians' connec-

tion with the gods, namely Athena’s winning the city in a contest,

3. Introduce the 'quofastions ven in the Speci'fic Objedhvgs in the usual fashion,
The cue for ® U TOS YdP, K.T.A. is a picture of Hergules accepting the
city of Sparta with outstretched arms.” The cue for SEITE€I yd P, KT
. shows 2 soldier and a musician joined by an equal sign,
+ \ p .
-8pecific Objectives ~ O \ . o e
1. To describe the structure of Spartan govert{ment after the formulation of the
constitution, - ' -
2, To introduce the following quotation audio-lingually:

&) Aane§ulpmor. Mul TCY ’t'lufoel,no'r

In Sparta the freeman is more a free-

JMNLE T ’I.‘Méet/)cr
§obdcw M&kum Soldov ,

Evae Kai TOY

man than anywhere else in the world
and the slave more a slave,
(Plutarch, VITA LYCURGI) ] N

. . 30
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Activities « . # \

1.

T

2,

3,

N

4,

"

Remind students that in Athens the government evolved from a kingsbig, through '

an aristocracy to a democracy, However, in Sparta, the Kings remained even
after a constitution was formulated, Their power was curtailed, but the kings
remained commanders of the army and were the ceremonial heads of state,
Explain that society was,divided in two with the nobility or aristocracy as citi;‘
zens, and the commoners as "non-citizens' or people without power. Explain
that women of noble birth and noblemen under 30 years of age were important

to the statebut had no political power,

The Ephorate was the executive branch o artan government, It presided over

the Gerusia and Apella in all policy making, The five Ephors were chosen by |
the Gerus\ia each year, The choice was qonfirmed by the Apella, ‘
Actually, "the Gerusia dominated the Spartan state, and therefore it decided
government policy. The Gerusia was composed of 28 citizens over 60 years
old and the two kings. Members of the Gerusia were elected for life,

The Apella had the power to approve or disapprove decisions of the Ephors
and the Gerusia, However, since the Gerusia could override disapproval, it
would seem that Apella was powerless,

Have the pupils epeat aJoud the following terms sever al times: Ephorate
Ephors, Apella, rusif,

L3

Introduce the ne idtion in the tisual manner, The visual cue for it is a
nol:jeman stepping on a slave.

Explain that there were classes of people in Sparta who had no political power,
There were*the helots who were farmer serfs belonging to the state, Helots
farmed the land for Spartan citizens who were not allowed to work, ‘The
perioikoi were neighboring townspeople with some local self-government but
subject to Sparta's authority, Women and mei under 30 were also without
power, The helots and the perioikoi hated the Spartan citizens, and the
Spartan citizens lived in dread of an uprisipyg by the helots and perioikoi,

As you are explaining these things to the students cun-t1 uct the following
«chart on the board:

Y

People without Power
‘ﬁelotsi
Perioikoi

Women KN

Men under 30 o e

4

Construct the following chart on the board on Spartan governmental strugture
eliciting as much information as possible from the pupils.,




4
‘ J ~%/\ SPABTAN GOVERNMENT STRUCTUKE
L FIVE EPHORS (EPHORATE) - | ° .| TWO KINGS _
- propose laws ‘ — serve as titular heads of state
- preside over the Apella -~ ¢ommand the armies
-~ attend the Gerusia \k —>1 _ sit on the Gerusia
- sit as judges ) X
-d:lrectsecretpolice _ ’ T = ==
" Ephors were elected annually. . The Kingships were hereditary
- .3 positions.
' l
! . |
- _ . ,
28 ELDERS (GERUSIA) ) , .
~ select Ephors
- g8it as judges
. ‘ — formulate policy in wartime
. L_— control business of the Apella
Members of the Gerusia were 1. ‘
elected for life and had to be X
over 60 at time of election. -
¥ ,
T ]
- ASSEMBLY (APELLA)
— he¥rs arguments and votes but
does not disctss law and po/_!x\ 7
— selects members of the Gerusia\,
_.._....._...._.._.__.__._._._..._‘*._.1 -
All Spartan citizens were members
of the Apella, //
I
————» = gupervises - e T 3 e
; < RTRRRTIES 2 e
— v — g :electg. @, w -- . ) o -
’I‘.. LR , et ,‘*‘ "* M " ’ ‘ | \ Jj - | ‘j A\ 7 }
e ‘ - ?
: |
¢ 84 )
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. ' ’
5. Ask.theTollowing questions:

a., The Spartan ”@ystem of govergment was designed to keep young people out . .
- of political office,, What do you thifjswould be the advantages or disad- :
. vantages of such a policy? . T '

K . b, Contrast Spartar: governmental structure with that of the United States and

- that of the United Kingdom, Specifically, how do the three branches of
American government (the legislative, executive, and judicial) compar
with the various branches of the Spartan government in compositior an N
function ? .

LESSON 3
. ‘ \
Specific’ Objectives

2, To introduce the following quotations audiolingually: ’

? )\ - ’, ’ 7‘7‘/ ) &
ovk iy S xTeLtOTOS A city will bff well fortified which is
) ‘ , " ‘
~ TTOMS ACTLS wr-Jf cece, surrounded/by brave-men and not
. 3 ’ ’ by bricks ) o ' :
) A rBers - y .
el ou wAivOes » VITA LYCURGH R

1
1, “To discuss the development of militarism in Sbarta‘. 8 / . I
|
l
\
|
l
|

’teTe fRrwTul . (Plutag

2! L 1A R T » Retupf with your shield 01: on it,
n Tavy N WL T™§ : V(Sp}‘v\ﬁn proverb) . |
>\

ov yup iv-‘qf\ ’-4-:.‘«.';‘.53 nyn.r;’aﬁv .| For no man ever proves himself
, > A N oA €t | a good man in war unless he can
Y B il o :“r’::.“! :“‘:" P v 4‘.5, b ey r: endure to face the bldod and the |
wKut §nLwv optye.T’ ‘YY"', o, sla_ughter, &0 close against the ‘
-~ ¢Tauevogs, | enemy, and fight with his hands,
|
1
\
|
|

¢ 3 N - 5 .
-8 dpern, 5 ¢’ #pLéTov TV , ;| Here is courage, mankind's finest
s N "‘"P SmeLdy &ge),wk(’ possession, -{Here is the noblest )
AP P P : brize that a young man can endeavar |

L 0 WS
LI -

‘ . ) /o . .
v dpi vey, C efr GRprtweas) | )

., ®ote .
C S o F
\ ~? N\ LA B Ty
- (1 PR N i

, . R B & v |
. L e .
b= .2 T Activities . . \ . '

1, Explain that peace in Syarta ended abruptly in the 7th Century B,C, when

civil war threatened thg stability of Sparta, TFrom this point on, Sparta's

one and only business hecame, instant military readiness, Trade, money .

and profit, art and culture, ak well as individual freedom were subordinated,

Liberty was sacrificed to security., The iruplementation of this attitude is -

traditionally attributed to Lycurgus, who supposedly formulated the constitu-

tion that led to what was called the "evnomia" or “good ordeg. " ’

Tell the sbude%z:; that the training of a good soldier was na rally the focal

point of milita¥y readiness, Thus, to be a citizen of Sparth was to be a .

soldier, ''Non-citizens" were parts of the machine used td maintain the golditr, -
& /

"

»

#
-

.
t

&

. ‘ 39 : -




’ ’ -~y i
-
¥r

;ntroduce the new quotations in the usual manner, 'I‘he visuaI cue for " o¢ K, -

¥v ¢in - o o' 18 a wall and a line of warriors joining arms, The cue for " *H
Ty . . o' 18 apicture of a hoplite's shield. The cue for the selection from
Tyrtaeus is a hoplite labeled "uvnp ’«y«‘) $ .'" In general, do not attempt to )
have the pupils memorize the quote from Pyrtaeus.

2. The teacher should point out that Spartans came to have a very narrow view of

what comprised a "good man. "' Ask the students to describe in their.owu words
what Tyrtaeus called a "good man, " Of course, any description must center -
on the good soldier, At this point the teacher may want to explain the ancient

. Greeks' use of a number of key words that represented a concept basic to Greek
life. Though flexible and dependent on the context in which used, these words
defy one-word translation, Explain to the students that they have learned two -
of these yords -~ "uye@os n' and " wpeT "' Have them return to the
quotation from Tyrtaeus and locate the words. Ask the following questions'

*

a. According to 'Iyrtaeus, who ig .7 good man? !

b. What is man's finest possessian? "

c. To whom are the qualities of "good" and “couraqcous" limited in.Tyrtaeus ?

d. Do we limit the quality of courage to soldiers today ?

e.s What do you,,think is mankind's "finest possession and noblest prize"? :

i - \
7 - LESSON 4
Specific Objectives

1. To futroduce the re.ng and writing of quotations presented thus far in this

_unit, .
i : i "”!ﬁ-m’* gesho .
. 2, To continye discussion ofthg Sp: hogaod Man_ andgourmgd,
& To revlew what has bﬁen covored on the gove, nn; ent 61 Sparta, |
T % \ N
e’ &?L{a 4 . ,
) Have the students work through Frames 1-25 in the Student Programmed foxt, .
T LESSON 5 ' _ .
/ s c//"‘ Pl LS
- 'fSpepﬁlc Objective
7 To discuas the childhood and cducation of Spartangitizens and élppcts of
N daily life, %‘\7‘—’ ’




Activities A ' E

- 1, Have the pupils work through Frames 26-43 of the Student Programmed ‘:I‘ext. ] :

2. Pose tﬁe folléwing questiohs. Have the questions answered orally or in Wfiting. o
.U - ~

f . ) . . e ¢ ,7 ) $ y .\' . 7N
.~ a,” - How did Spartahs treat malformed childret? How does this compare with
‘ modern abortion? With euthanasia ? ‘

. , ?
b. Could we compare Spartan methods of education with the communal Kibbutz
system? .. . - R . A

Ce (Do you agree w'ith‘ the visitor who said, ""Now I know why Spartans are not
afraid to die"? - . . o,

d. From what you have read, would you call the Spartan social system communal ?

e. - To what extent was Sparta a closed sociéty‘? Does it resemble any modern
societies in its restrictions on tourists and foreigners and foreign ideas ?

f. Does the discrimination against bachelors have any modern parallels ?
What about IRS regulations which tax single people more heavily ?

g. What was the role of women in Spartan society ? How does it compare with
the role of women in modern American society ?

" LESSON 6
Specific Objective

To discuss Spartan marriage customs and burial practices,

.

Activities

. I . ’
1. Have pupils work through Frames 44-51 of the Student Programmed Text,

2, Pose the following questions and have them answered either orally or in writing:

‘a. Spartan husbands and wives were not together for long periods of time -
particularly in the early part of their marriage., What do you think of the
+ psychology of such an arrangement? Does absence really make the heart
grow fonder ? ' '

b, What do you think dithe Spartan pfactice of siring children with another
man's wife with her husband's consent? Is this practice in any way com-
- parable to artificial insemination?

c. ,Should the state try to selectively breed better quality human beings by
arranging for persons with good qualities to bear children? Who would

decide the good qualitie_s?

d. + What was the Spartan attitude on hbmosexuality and in what way does this
differ from attitudes.in modern America? In what ways was the Spartan

attitude sgmilar? .t

e. Compare Spartan funeral customs with American funeral customs, S~

41




» . LESSON 7
Specific Objective

To mtroduce some infmitlve forms and uses, - ‘

1,

- 2.

P

.‘y . . -

N

cede N

Have the pupils repeat the following pattern practlce once in English and several

.times in Greek.

Beodero
/Jou)tr‘hu.
 BovdeETae
/3 ouh erae
/P0od ETqC
/3ol deTue
foldeTne
ﬂcuht Twe

ou?urcu
BoSdeTae

,dazrc e
@o)c}a,&«rur‘
£ (perr
reye ‘herr
o,o érery

¢c./oe/'v-
eElrac

Jufo Tac
J7 cour

LO'T'O(TGC

He wants to appear,
He wants to anticipate,
He wants to say.

- He wants to become,

He wants to lunge.
He wants to carry.
He wants to be,
He wants to give,
He wants to slay:
He wants to check,

Have pupils work through Frames 52-73 of the Student Programmed Text,

-

%

- LESSON 8

T épeéiﬁc Objective

To introduce pubiié to the forms and use of adjectives, .

. Activity | o ' RS

Have the pupils work through Frames 74-93 of the Studént Progralhmed Text.
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Activities

o

LS

- . , " ~LESSON 9

1, ’I'o inty oduce the following Engksh derivatives and cognate.s frOm recently learne
Lreek lexical items: geriatrics, gerontology; proleptic; auriferous, splendiferous;
peripheral, proliferate; epiphany, diaphanous," cellophane' phantasmagotm,
sycophant; lacomc, Spartan,

. 3
4. To introduce the following Greek song:

,oerrct. yor/o 2 1o rw JLJO(/OLU
plemree yet v ot rw Jar./w . :
7‘0‘ HO\BwS hcex/ofgd.q-’- ’ |
Td Kards H@uplddnr | *
[ \
w3 6 Ao ”w*’l—"foi ,7oen
- &lpn ke, c%q,‘rel eipn ke e’c,arz/re‘.

1. Have the pupils say the quotation p t.rrt.c. yu-/ﬂ, Iﬂ-‘».from Alcman several
times usmg the appropriate visual cue. Then have them listen to tape B where
the song P‘”“' o, K-T M. is recorded to the tune of "Where Do I .
Go ?'" from the musmabshow, HAIR.. ) L ’

2. Introduce the following derlvatlves and cognates in the usual manner, Be sure
to elicit as.much mformatlon as possible from the pupils. g , '

ENGLISH DERIVATIVE GREEK ROOT MEANING OF ENGLISH

OR COGNATE , 7 DERIVATIVE OR COGNATFE
. ‘ ' 7 :

gertatrlcs . » YeprovaiLx . science of medical and.by-
'"assembly of old . genic care for older people
men"' A ’

- - - R P Al i
gerontology . YepoveL X 3 study of qld age
: ""Assembly of old N

men"

proleptic R mh“f%ﬂ””ﬂ-’f pertaining to the use of an
"anticipate' “adjective before it i actu- -

ally applicable Sy

= : 7 T

auriferous : ¢ EpelrT gold-bearing
"to carry" ’




™

~ ,

ENGLISH DERIVATIVE GREEK ROOT MEANING OF ENGLISN. "
OR COGNATE " , : DERIVATIVE OR COGNATE
y— ra v ’ v
splendiferous J : Yeper, \Jsplendor-b‘e_éring; bright
- BT | J : ™~ ¥ "to carry"
» e ) 7/ L.
peripheral ¢ EPEIT lying outside of;.external
: . "tp carry" to the central issues
proliferate - | c’/ou‘r to grow or produce by
: ) "to carry" multiplication of parts as
in budding or cell division
5 4 | “ V - ‘
- epiphany  Prererr an appearance or msanifes-
"to appear"’ tation; Christian festival
° commemorating the mani-
festation of Christ to the
Magi
b 7’
diaphanous 4“ ey transparent
"tﬁ appea}‘" .
cellophane ¢0¢ :rc rr- tranéparent, paper-like
- "to appear"  product
phantasmagoria ¢°!7. reir an exhibition of optical
' "to appear" illusions produced by a
projector or the like
sycophant gatrer a self-seeking flatterer
'"to appear"
—
laconic Axckw veor using few words, concise
Laconia like the Spartans
4 h i
Spartan EmwpT austere, stern, frugal .
Spartsa like the Spartans
iy .

3., Ask the bui)ils to explain the underlined words in the following ‘Sentences:
: .

a.
b,
Co,
d.
€.
f,
g
h,

~Geriatrics is an important study.’

The scientist specia'lized in gerontology.

Proleptic adjectives sometimes occur in poetry.
Rocks in Philadelphia are hardly ever auriferous,

T,he,Ai't Museum is splendiferous,

His arguments were peripheral,

Many bushes proliferate,

The Epiphany is celebrated on January 6th,

44
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AN

: .o /
veryoye_was ing about the diaphanous swim suit, .
,é-«:,« ‘- L

1 (i-sq any’th e wrapped_in c_ell phane,
k. The nigfit clyb fe}ﬁired a phantasmagoria. ( -

' 1. Important people tend to be surrounded by sycophants,
m, The speaker was laconic, ¥
Univermty students are often Spartan people, p

Have the pupils work through Frames 93-107 of the Student Programmed Text

4,
either in class or for homework

* LESSON 10 [UNIT REVIEW]
Specific Objectives ‘
1. To review the quotations presented in this unit,

2. To review the forms and uses of the infinitive’ as presented in this unit,
T )
h,

3. .To i‘eview the forms. and uses of adjectives as gresénted in this unit,
N LY

 Activity o _
Have the pupils work through Frames 108-125 of the Student Programmed* Text.

LESSON 11 [UNIT REVIEW] . -

Specific Objectives
, To review Sparta's history and the Spartan way of life.

-

1. ,

2. To review the following derivatives and cognates: geriatrics, gerontology;
proleptic; auriferous, splendiferous, peripheral, proliferate; Epiphany,
diaphanous, cellophane, phantasmagoria, sycophants; laconic; Spartan,

+

Activity - .
'~ Have the pupils work through Frames 126-155 of the Student Programmed Text,

el

%

%ul,u;v,u - s
[ LN "
d :; Prs pa jus ;w)viv;w:m’;v&jug
° -

I

C
P
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THE STRUGGLE WITH PERSIA

1
2,
3.
4,
5.
' 6:

>

AN OVERVIEW OF MATERIAL-
TO BE TAUGHT IN THIS UNIT

- P ' . 0
The history and backgrognd of Persia prior to the Persian Wars.

The outcomes of the Persian Wars and their significance,

The morphology émfi same uses of the present participle.

The genitivé, absolute and the dative of means, “

New Greek utterances cdnnocted with the cultural theme of the unit,

English derivatives and cognates connected with the Greek lexical
items introduced.

':&
+

#
w

Ey
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et ~ k LESSON 1

Specific Objectives

1., To explain the differences between the Persian and Greek view on individual
freedom, .

2, To summarize i)art of the history of Greek civilization in Asia Minor prior to
the conflict with Persia, .

3. To introduce the students to sogﬂe of the customs of the Persians.
Activities

1. Tell the students that in this unit they will be learning about a struggle which had
great. significance in the history of civilization, that is, the struggle between
Persia and Greece, The entire course of world history - according to many
authorities-might have been radically different if the cutcome of this struggle
had been different, The conflict between Persia and Greece is sometimes
compared with the conflict between the Axis and the Allies or between inter-
national communism and capitalism, Sometimes it is compared with the
struggle within our own society between those who are concerned about human
rights and dignity and those who are concerned about the acquisition of power
and wealth, Point out, however, that many authorities don't accept these

. comparisons as valid because they tend to be oversimplifications which make
the Greeks "the goodies" and the*Persians "the baddies, "

2, Indicate the Aegean islands and the coast of Asia Minor on the map. Explain
that by the year 800 B.C. these areas were largely Greek, They probably had
been opened. to the Greeks by the fall of Troy. .o -

The kingdom of Lydia dominated the affairs of the Asian Greeks. In its drive
to the Aegean, Lydia forced Greek cities in Asia to open their'ports to Lydian
commerce amd forced their governments io become Lydian protectorates,
During the reign of Croesus, King of Lydia, nearly every Asian Greek city
had recognized his enlightened overlordship, When Croesus fell (546 B.C.)
the Asian Greeks, for the most part, accepted the rule of Lydia's conqueror,
Cyrus of Persia. Persia controlled the Greek states through local tyrants,

3. Write the name Herodotus on the board and explain that he was one of the
greatest Greek historians and is called the "Father of History.' He is the
main source of our information on the struggle with Persia, He was the
first writer to investigate facts and to try to arrive at the truth through fair
inquirv, Explain to the students that they will now read in the Programmed
Text his account of the customs of the Persians, Have the students work
through Frames 1-7 of the Student Programmed Text. -




LESSQN 2

Specific Objectives

1.
2.

1.

‘To summarize the Ionian revolt against Persia,

To summarize the invasion of the Greek mainland by Darius.

Actlvitieg

.Have a student locate Ionia on the map. Explain that the Jonians were not happy

under the rule of the new Persian king, Darius I, who had succeeded Cyrus the
Great, Put the names of Darius I and Cyrus the Great on the chalkboard, Point
out that the Persians did not allow the Ionians to retain their autonomy, ‘They
made local tyrants subordinate to Persian provincial governors called satraps
((ur,oof mott ). ‘The Jonians were forced to pay tribute and do’ military
service.. The Greeks of the mainland (Europe) did very little to stop the sub-
jugation, Sparta did make a gesture by sending representatives to the Persiang
protcsting their actions and reminding them that Sparta claimed the right to
protect all Greek cities, The Spartan protests were not followed by any action,
The other cities of the Greek mainland did not even protest,

For a time the Ionians submitted to the Persian regime. But in 699 B.C. they.
revolted, Though Athens gave somd assistance to the Ionians, the Persians
crushed the revolt. To punish the Grecks for the revolt the Persians sacked -

“and burned the richest and most brilliant Ionian city, Miletus, (Write the
. name Miletug on the chalkboard and have it located on the map.) Part of the

population of Miletus was'transplanted to the mouth of the Tigris River on the
Persian Gulf,  (Have these places located on the map and have the pupils echo
the names,) >

Explain that the Great King (Darius I) had followed the course of the whole
Ionian revolt from his capital at Susa, (Write the name Susg on the chalkboard
and have it located on the map,) The Great King made note of the desertion
ot the Ionians by the mainland Greeks, Darius I was a shrewd and aggressive
leader, and he sent his son-in-law againstthe Greek mainland to subdue
Macedonia and Thrace, After this was done, Darius sent heralds to all the
Greef states demanding their submissjon and their token tribute of "earth
and water. ' As Herodotus put it: Fe€me e wr 4 feos hnp vhas
re. My NG Kedtdwv keree v mdecdde yqv ¢ Kae US .
Have the pupils repeat this quotation onee or twice orally,) Herodotus says
that the Athenians threw the heraldséia a pit, suggesting that they colleet .
their own earth, and the Spartans threw them into a well, suggesting they
collect their own water, 7 . .
Write &e name Marathon on the chalkboard. Explain that this wis a plain
about 26 miles from Athens where the Athenians won a great victory over
the Persians, According to legend they dispatched a runnexcto Athens who -
after running the entire 26 miles non-stop - gasped out the newy of victory
(vTk ) and fell over dead, We use the word "marathon" as a dommen
noun igEnglish to denote any long or seemingly endless contest or a long
race, The marathon race commemorates the legend of the runner to Athens,

-
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" 4. . Ask the following questions: .

-

a, To what extent was the Lydian and Persian rule of the Ionian Greéks similar
to the European rule of African and Asian countries in the 19th and 20th  *
. centurtes, -e,g., Nigeria, India?

b. Were the mainland Gré: <8 wholehearted in their support of the Ionian
Greeks in their revolt #fzainst the Persian King of Kings in 499 B.t, ?
Do people of the same racial or ethnic background always rally together
in time of orisis? Cite some examples from 20th Century history to
support your answer, "

¢. I you were the King of Kings, would you have sent heralds ab Darius did
*  to all the Greek states to demand earth and water ? Why or why not?

*d. Students may have to do research in order to answer some of 'the above

«

( questions, The teacher may ask the students to answer the questions in
. LESSON 3 i
Spééiﬁc Objectives , : / ‘ S
1. To introduce the following quotationJ audio-lingusally: “
Jemeume Sr ¢ Bopclos -
: pukus #rd TRV ‘EX &Su., Darius sent messengers throughout
Kedehwy o ré erv M“”éﬁ- Greece, ordering them to ask for
-~ Y J earth and water for the King,
Y2v Te Koe vdwp (Herodotus)
¢ - i )
, E: AN vuwy E’J"P"‘/‘e“}°° rres ‘The Athenians fighting as the
AGnrutor Mupubwb ,'"{" champions of the Greeks at Marathon
;xf veo §pwy MAdwy defeated the gold-wearing Persians,
cardpeeny Suramety . | (Simonides)

2., To introduce some forms and uses of the present particiblu in Greek and
English, e

- Activities

1, Tell the students that they are going to hear two quotations pertaining to the
Greek struggle with Persia. The first of these thev have already heard, It
is from Herodotus. Show the visual cue, a picture of Darius, two messengers,
earth and water. After giving the meaning of the quotation in English, say -
the Greek, and have the students repeat it phrase by phrase, Each phrase
should be repeated about eight times, Point to the earth and water, to Darius,
and to the messengers as appropriate, Follow the same general procedure
in introducing the quotation from Simonides, The visual cue for the quotation
is a picture of victorious Greeks and vanquished, gold-wearing Persians,

Jy - .
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2. Tell the students that they are going to consider Ath/’participle in English and'
- Greék. Put the term "participle" on the chalkboard and try to elicit a defini~
tion fr.m the clags, Essentially, a participle i8 an adjective built on the verb

stem, Put the follow ssions on the lkboard:
. W

n Y"V'i 'i A t:’rou(oc
~the talking woman )
pous XoOr Tes ‘ABnveioc
~the Athenians fighting.as champions
¢ -~ - * ’ "
0 AapeLos AedLlwy deTée iy pAy
-Darius ordering them to ask for earth

Have the students repeat each of the followiné pattern practiceé several times,

To assure comprehension have the patterns done in English at least once.

-+

e D P T
n yvvrn 7 htYOU‘.Q K
N yovny f ¢e¢dodea
n yvrq n Aeetdeloven
¢ ‘ r
N yvvn: Aeyouda

the talking woman
the loving woman
the ruling woman

the woman talking

.0 Axpélos Kedelwy
J Aapelos Aépun
o Aqf,czog T wy

o A«,u T03 AuétAEv wu v

Darius ordering
Darius speaking
Darius s;:Opping -
Darius ruling
'

Wpopayol v Tes ’Aeqrd?.dl
Ayerres 'A@nTatac
gdodrTes *Abnvuioc
Pud AEVO ¥ TES *Abnretot

s
frwdorres ‘A8nvul o

] ) N
a¢ TPoMX Yol Y Te yariot
oo X 5 Ay

‘:Athenians fighting
Athenians speaking
Athenians loving
Athenians ruling
Athenians stopping
the fighting Athenians

3. Uhing the visual cues, review the new quotations.

Use the technique of saying

part of ‘the quotation and having the pupils finish or fill in the quotation,

ol




LESSON 4

Speciﬁc ObJ_ctives

ry

To review and expand the treatment of the present participle given in the

To introduce the reading and writing of the quotations presented audiolingually

To review the story of the struggle with Persia down to Marathon,

Using the visual cues, review the quotations in the usual manner.

. preceding lesson.
2.
in the preceding leSson,
3.
Activities
1.,
‘.

Have the pupﬂi'work ihrough Frames 8-41-of the Student Programmed Text,
Some of the frames may be done orally; others may be assigned for quiet

work, -

LESSON 5

Specific Objectives

1.

2.

1.

To summarize the story of Thermopylae, Salamis, and Plataeg.

To introduce the following quotations audiolingual}y:

§¢ £moTe, ,ut,u.'rq 60

Master, remember the Athenians.

C WY >Ae nra Twy (Herodotus)
Tos /~‘-""' J” “"’P°‘- | He saw some of the Spartan men
Lu,uyu ?’o /.Lt.v'cug 7’& exercising naked Msome combing -
'r'd" wy 7‘ous 8 1o s their long hair, E
Ko us K‘rt ’rcfo/.gt rous (Herodotus)

“ e iy, awt  Mery Aukfsaq;om
ore rade

Kedpue@u Tol§ Keivwy p'),uadc
lrueo,uc.v-ac.

O strangeTell the Lacédaemonians

to the
(Her

laws,
otus) _

#hat ¥rare lying here dead obedient
0

-

1A pMey ct'rJ/ocs ycyo'rorﬂ.
AOL yuvuckfs «t &€

yuret kes aerc5

My men have become women and my
women, men,
(Herodotus)

Activities )

Explain to the students that after Marathon, the Greeks had a ten-year rest.
Persia was occupied by other matters - the death of Darius and a revolt in

Egypt.

3y
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But Darius' son Xerxes, who succeeded to the throne, was determined




o

to pursue his father's plan. For years a &lave stood beside him at dinner and
whispered dceMoTR MCiurneo TOv AGnraTiwy - "Master,
remember the Athenians," Have the pupils repeat the quotation in Greek
' . several times, Tell them that Xerxes made elaborate preparations, After
~ crossing the Hellespont he prepared to encounter a Spartan army at the
*/ narrow pass of Thermopylae. During this period he sent a spy to observe the
: Spartan camp and - Herodotus says - the spy reported that the Spartans spent
their ‘t)iﬁne doing gymnastic exercises and combing their long hair, 1GUS eV .
dq wpet pypuvefontveus Ty dvdpuly revs §¢ Ty Moums AreviPoudious
""He saw some of the Spartan men exercising naked and some combing their
long hair." Xerxes laughed in disdain not realizing that this was a Spartan ‘
custom when they were about to risk thetr lives, Have the pupils repeat the
Greek quotation several times, ‘
Though the Spartans fought valiantly at Thermopylae, they were defeated,
According to Herodotus, an inscription was set up in honor of the Spartans,
who dled at Thermopylae: & £g7v; &yyed A AxkedocpucrCoes e
mée AEebo Toly Kéivwy PrHuece mecbomevor -
Go,stranger, and té Lacedaemen tel}l, obedient to its orders,here we fell.
Cicero translated tfliB._LRiD Latin thus: Dic, hospes,: Spartae nos te hic
vidisse jacentis dum sanétis patriae legibus obsequimur., Have the pupils
‘ repeat the quotation in Greek several times and in Latin once, .
After capturing Athens, Xerxes lost the great naval battle off the island of -
Salamis., His defeat here is sometimes compared to the rout of the Spanish -
Armada by Sir Francis Drake nearly 21 centuries later, As Xerxes sat on
the shore on his throne and watched the battle, he noted the valiant fighting
of his ally, Queen Artemisia of Halicarnassus, She avoided being sunk by a . °
Greek ghip by ramming one of hefown allies. Xerxes then made the famous
-, statement recorded by Herodotus "My men have become women and my
women men" 0! uev Evdpes yeys rudl moc yuvatkes ol §¢
; yuralkes #vdpcs . Have the pupils repeat the quotation,
. Explain that, affer Salamis, Xerxes went home taking a large part ofthis
forgs with him, The land forces that he &e} behind were subsequently de-

g =

featled at the battle-of Plataea,

Al 2. Put the names Thermoptlae, Sa'.lamie, and Plataea on the chalkboard, Explaif

‘ ) that, in the view of many people, these names have become synonymous with

man's unending struggle to be free, Ask the pupils whether they see the o
A\

battles in that light, Ask whether-they.see any parity between the Rersia
. » Invasion of Greece and the American involvement in Vietnam,

~«a»— 3, "Have the pupifs repeat each of the four quotations from Herodotus, Review
B the English meaningx Show the visual cue for each quotation, The cue for
- SCerroTe, K- T A, isa picture of a slave whispering into the King's
ear, Thecue for Pous wéy &7 , AT A. isa picture of naked men
exerciging and.combing their long hair, The cue for & ¥e¢lv ,

J wyy Exe i is a tombstone with the quotation prifted'on it, The cue
; for o¢ ,ui-v- %'r-d'pt's is a picture of a woman wielding a sword while -
a man looks on, The woman is on a trireme, !

A\
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éq LEssoN 6

Specific Objectives

.1, To review the quotations presented audiolingually in the preceding lesson,
" 2., To introduce the dative of means,
3. .Tointroduce the genitive absolute,
* 4. To introduce the f&lowing quotation:
YR 7, 3 '
. GLYOU MnAC T 0VvTOS When there is no wine there is no
K 2/ Ke physical love,
OUK Eériv Kumpes (Euripides)

Actlvities

1, Showing the appropriate visual cues, have the pupils repeat the quotations
after you several times, Review the plain meaning of each quote once,

2, Tell thepupils that today they will learn two new constructions, Cne of these
is called the dative of means, The dative case is used to express the ides -
that we express in English with the phrase '"by means of", For example the
sentence ""Men know by means of their eyes" would be expressed in Greek
thus: o0 ¥r@pwmoe “éode rels SFOuA ueCs .Have the pupils say

‘ the sentences, Then put the semtences on the chalkboard and have the pupils
identify the dative'case forms, Tell the pupils that this dative answers the
question "*how ?"

) 3. V‘Hive the repeat the following patterns in Greek several times., Have
the <EngH{sh version repeated once to assure comprehension.
Y " Y ” : , - ' ]
| Ylemer Tols Q¢9 “’}“’“‘3” They know through their eyes, .
'i fadL LA »oc 1 They know thtough books,
¢ éoéL Adyocs They know through words.
‘L‘ L TG M &)‘ W ihey know through the book,
ﬁupdos n’)om.w Jiapuirece Darjus crosses in a boat.
4.‘.“03 ;“ lree Darius crosses in a wagon,
Adptz oS Y‘ d ;‘_ S {vee Darius crosses on a bridge,
f “peios @M" w pm-v-c ¢ Darius crosses in a chariot,
4, Tell the pupils that the other new construction they are going to learn is the

genitive absolute, A noun or pronoun in the genitive case with a participle
in agreement may stand almost grammatically independent of the rest of the
sentence, Such a construction is called the genitive absolute, The word
"abgolute' in grammar means "independent" or 'free' or "standing alone, "

.-
)4
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The genitive absolute is often an alternative to a clause fntroduced by such words j
as et, 6Te, ’erecdn ("if"", "when", and ""since"). €ay the ‘
following sentence from Euripides several times, and have the pupils write it
in Greek from dictation oYvovu ankeTr? Fvres olKk ¥éeriv Admpes
Ask them to locate the'genitive formsa Tell them that the sentence may mean
. in English: - : .
"“"When thcre is no wine, there is no physical love, "

"If there is no wine, there is no physical love, " . {
"Since there is no wine, there is no physical love, "

"Have the pupils repeat the following pat‘terxg practices. Do the Greek several
times and the English at least once to assure comprehension.

» el .4 ’
otvou mnkeT’ ovres dvk Lemy "‘””P'S When there 18 no wine, thére is no .

- / physical love,
”°¥°" ¥ '7"‘7' orros dok & & rz,,,P ts | When there is no word, there is no
physical love,
p:,sxwu ,uq/«:r ovms ouls When there is no book, there is no
‘Céry Ko mpLs physical love,

'n.w 0960xM Y XX J’V"rwr When thereare no eyes, there is no
& Jmluﬂfq‘flv hyrrpls physical love, 1

Aoq-uou mcuau r7os. Tdum Since Darius ordered, they did this,

TOtNéaY | since Darius stopped they did this,
peleo TGCuyTos 'rxa'nt ‘crolnkv Since Darius called, ’they did this,

dape2ou Kozhl‘d«ms Tuire ‘e wdin dav

5. Lnd class by having the pupils repeat the quotations presented in Lesson 5,
Use the visual cues for this purpose.

-

LESSON 7

Specific Objectives

1, To review the quotations presented in Lesson 5.

P

2. To review the quotation preseunted in Lesson 6, €
3. To discuss the extended or poetical meanings of the quotations,

Activities
]
1. Using the visual cues have the pupﬂs repeat the quotations from Leseons 5
and 6, The visual cue for ot ou M kc'r' K. T h
is u chalice of wine, with an equal sign, and the word K& -rrpts .

2, Tell the pupils that today they are going to discuss the different layers of
meaning of some of the quotntigns. After having the students repeat the
rquotation Tods wev dn wpa kT A and its plain

. 0l
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‘ Enghsh interpretation, ask the followmg questions:

a. How did Xerxes react to seeing the Spartan men exercising naked and
- combing their long hair? »
Vo b. Why did Xerxes react tlis way?

T c. ' Do the customs of people who are different from us sometimes cause us
-~ . to react the way Xerxes reacted to the Spartans? -

d. ‘The Spartan.warriors coréidered longihair a mark of virility’ and mascu< *
linity. What has- been’ the attitude" of people” towards long hair.on mien
y lj:hroughout history? Consider in your answer the Romans, the Hebrews, . .
N the colonial Americans, modern American "esmblishn\ent" type persons,

and young people in general. ,

e. ' The Greeks saw nothing wrong with public nudity, and, as a matter of fact,
they re]oiced in the beauty of the completely unclothed U®dy - male and .
female. ‘How does this attitude compare with that of modern Americans? .. ‘
3. HaVe the students repeat the quotation’ of /.A—"-Y ot’r:p es . , "
Svadl MKTA and give its plain Enghsh interpretation. Then | - \
ask e following questions: ‘ .

L4

Under what circumstances did Xerxes make this remark?

i a.

* _b. Is Xerxes' view that some jobs (e.g., being a warrior) were for men’
. and other jobs for women prevalent in"modern America?
c. How would the women's liberation movement react to Xerxes' view ?
d. Are there effarts in our country to break down sexual stereotypes ?

Cite some examples. .

4, Have the students repeat the quotation oc'v-ou ey kér® o*r'ros ouk
. £env "V"’P‘S " and its plain English meaning. Then ask the following
questions: o .

~

’ TN
a.. Is this quotation literally true? .

b, What are some symbolic meanings for "wine' here?

c. Judgmg from this quotation do you think that the ancients looked upon
wine in the same way that some modern people view marijuana?’

5. . Have the students write a compos1t10n on what any of the quotations meéan to
them personally. Tell them to state whether they agree with it and how they
view its ''"deep'’ meaning. -This composition work might be done in class or
as a homework ass1gnment.

- LESSON 8 ' X

y . -~

Specific Objectives

1. To review the story of ’I‘herm‘opylae, Salamis, Plataea.
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2.. To introduqe the reading and wntmg of the quotatxons presented orally in ‘ .
Lessons § and 7.

Activities ;\*\e ‘
1. Start clads by reviewing the quotatlons orally. )

2. Have.the| pupils work through Frames 42-63 of the Student Programmed Text.
Some of this work may be done aloud and some ‘silently,

“ LpssONé !

Specific Objectives =

1. To rex#ipw the dative of means. | - T
2. To reView the genitive absolute.

3. To introduce (or review) orally the following Enghsh derivatives and cognates
’ from recently learned Greek roots: despotic, despotism, despot; gymnasium,

gvmnastics, gymnosperm; rhetoric, rhetorical, rheton01an° angel, archangel
Angelus. .

Activities . .
1. Have the pupils work through Frames 64-79 of the Student Programmed Text,

This work might be done together now and reviewed by each student for home- A
work, ,

-

2, Introduce or review the following derivatives aud cognates in the usual fashion. -

i

s ‘ o o
*  DERIVATIVE OR . & GREEK ROOT MEANING OF DERIVA TIVE .
COGNATE v N . OR COGNATE ‘
T ] ] f
despotic: - Je STToT ) arbitrary, tyrannical
o ’ ""master" h :
despotism ' 7 cf £« rram ‘an absolute government
. ’ ‘ "master" e LT ,
despot | J Earrory ’ an abédiute ruler -
: "master" " ' ‘ .
gymnasium YU/.&WW/L‘ rous ~ room or building for i ~ o
© 'exerecising * _ physical education; o .
. naked" a college preparatory
‘ ~ school in continental -
. ‘ ) ¥ “ Europe ,_
.g§mmstics u yvm W?° p&rovs | physical exercises
_''exercising K -
" naked" e

o ) ) ( » ‘ \ . ,~‘ .
EMC . . 52 5‘) | Ay n | \\\ﬁﬁ”
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DERIVATIVE OR ' | GREEK ROOT MEANING OF DERIVATIVE
COGNATE . ) OR COGNATE
. ) .. v . .

gymnosperm B A0 g vu‘}'O/utYaus *, -a plant having its seeds

"exercising exposed :

. naked" . 1
rhetoric V ‘ /07 yry ¥ 1% the art of using language;
: "to their words" use of exaggeration or
. . ' display: empty words
. - . c/ ' -
rhetorician . X ¥ LT . ‘a persan versed in the
. . - '"to their words" art of using language .
7 S5 = — :

angel o Y€ 7’7. U o - spiritual being who acts

"to tell, to as God's attendant and

' announce' messenger
archangel o yy’c)) ety a type of angel
. ""to tell, to . : '
* announce'"
’Skngelus n/c_ F ANELY a medieval prayér re- 4
o ] : 'to tell, to v cited at morning, noon, ‘
e announce" and evening, B

'3, Ask the puplls to explain the meaning of each of the followmg sentences~

a, The Ang;elus bell rang at noon, ,
b, St. Gabriel is an archangel menﬁoned in the Bible. (
c. Politiciang indulge in a great deal of rhetorlc.
d. Many piants are gymnosperms.
e. Gymnastics are good for your health

f. Despotism is widespread in many parts of the world
g. Hitler was a esgot { )

h, . Despotic rulers are not necessarily evil,

i. = Lucifer was a fallen angel,

Jo 'Rhetoricians are concerned with the use of language,

k. 'Exercise is usually *aken in a gymnasium,
e ——
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" LESSON 10

Specific Objectives : | : s -

’

. ) '
1. To introdiice the reading and writing of derivatives and cognates presented in
the preceding lesson, . .

+

2, To review salient events of the struggle with Persia and their implications.
Activities

s

1. Have the pupils work threugh Frames 80-89 of the Student Programmed Toxt.
A

2. Suggest the following composition themes to the students. Ask the students «

to begin a composition on a theme of their choice. The compositions may be
read to the class and discussed: ‘ :

a, Xerxes reporting to the Persian people bn the struggle with Greece,

b, The Persian Wars as seen through the eyes of an ""average" Athenian ~
citizen, ‘

¢. Richard Nixon is transporte& via a time machine to Gréece at the time

of the Persian Wars, Iic reports to the American people on what he
saw,

d. George McGovern takes the same time machine trip and reports to the
American people, " .

LESSON 1t [UNIT REVIEW]

" Specific Objectives

1. |To review salient concepts of the struggle with Persia,

2, To review the following derivétives and cognates: despotic, despotism, despot;

gymnasium, gymnastics, gymnosperm; rhetorie, rhetorician; angel, archangel,
Angelus; marathon, o

b Bl

Activity

Have the, pupils work thijghgh Frames 90-107 of the Student"ngrémmed Text,
The frames might be done silently in class or aloud by the whole group, They
should be reviewed for homework, -

~
s o

LESSON 12 [UNIT REVIEW] . -
Specific Objectives

1. To review the morphology and uses of the present participle presented in this
" - unit,

2, To review the genitive absolute and dative of means.

06

‘54



3. To review thé sententiae presented in this unit,

Activity

Have the pupils work through Frames 108-124 of the Student Programmed Text,
The frames might be done silently in class or aloud by the whole group. They
‘should be reviewed for homework, : i

e

Sf
,4 }/{

%
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.. . UNIT FIVE -
" THE GOLDEN AGE

4

AN OVERVIEW, OF MATERIAL
‘Td BE TAUGHT IN THIS UNIT

(!

* . ot

A summary of the great accomplishments of Athens in its
Golden Age. - x

Background on Gret_ak drama.
The ANTIGONE of Sophocles,

. The imperfect tense,

‘3




 LESSON 1 .
Specific Objectives .
1. To present an overvtiew of Athenian accomplishments in the Golden Age.
. 2. To introduce the forms}nd use of the imperfect tense. "
Activities ¢
1. Tell the pupils that in this unit they will be dealing with Athens of the 5th
Century B.C. This period is known as the Golden Age because of the vitality
of Athenian life, and the period.is without parallel in the history of mankind,
2. Ask the pupils if they can list some of Athens' accomplishments during its
- Golden Age: The ideas you are eliciting in random order are:
a. Democracy
b. ~Architecture
c. Art
d. Philosophy
e. Science T T
f. Influence among other Greek city-states =
g. Literature
3. Have the pupils identify the follondng terms either orally or in writing:
* (If necessary refer the pupils to Frames 97-102 of Unit II)
Pericles, Parthenon, Acropofié, Phidias, Propylaca, Aeschylus, Sophocles,
- Euripides, Herodotus, Hippocrates, Socrates, Plato, Aristophanes,
4. Tell the pupils that they are going to learn a new tense that expresses repeti-

tive action or action as going on in the past. It is called the imperfect tense,
Have the pupils echo the term "imperfect tense, " Have the pupils repeat

the following patterns after you in Greek several times, Have the English
said at least once to assure comprehension,

o’rc iwko“-’l")s e Yevy Socrates was speaking,-
¢ re & mvépwﬂvj tAcyer—| The man was speaking.
orn Tt pckAFs %9 eyer Pericles was speaking.
ypaf[-c,u«-ra lnr/u_-rm*v‘ - ‘They sent a letter,
P> Jq or ‘i.*rrc,mro'r They sent the people.
™8y otvev Emeuror | 'They sent thewine,




N N, 4 .
Tous Gcous \'s,e‘f’“ﬂ' cvauey We used to worship the gods,
Ty povstny '€8cpurre 4 gf.t‘r We used to worship music,

P HEY

. Trv O TELRY 'e8epumed . We used to worship the state, ‘
| Tos *A6dvug '€@€parmre Uopuey | We used to worship Athens, ~
P ) e
cyw olvor émevov T used to drink wine,
o gg“* €M evor - I used to drink water,
¢t ofrav Yemires You used to drink wine,

) - ﬁ’Swp ’émvcs You used to drink water,

— Tou's “EMAnvas cAxrpeleTe | You seived the Greeks.
Tor f{ Kiov 't))m c6 ere %0“ Sezeg :‘;ie;:n-
Ty dod(ny, ‘edaLTpe( £TE ou served wisdom,
™~y ﬁu’t?\t&. ’é’}thP:érTc You servgd the king,

LESSON 2
Specific Objectives

1. To make pupils aware of the contributions of Socrates and Plato to 5th Century
Athenian culture, . : ‘

2, To review the imperfect tensg,/; its forms and uses,
Activities

1. Put the name Socratesﬂ,o’r/x the chalkboard., Ask the pupils to tell all that they
know about this man, Some of the points you want to elicit are as follows:

8, Hewas a 1uau with an extremely genial and kindly temperament and a keen ) y
sense of humor, though those who suffered from his irony did not think ‘ C
so, He had great intellectual ability and was indifferent to comfort and '
luxury. |

b, He was one of the greatest teachers in the history of the world. He en-
gaged in informal conversations with the young men who were his com-
panions. During the conversations he asked them probing questions to
get them to think about themselves, the nature of man, and the purpose
of life. His method of questioning is called the Socratic method,

c. One of his students was Plato. One of Plato's students was Aristotle.
Both of these great philosophers - Plato and Aristotle - were no doubt
greatly influenced Ly Socrates.. Plato and Aristotle wrote extensively,
All subsequent philosophical writings have been termed footnotes on

: Plato and Aristotle, Plato's dialogues almost always involve Socrates -

N as a character, o

d. In 399 B.C. Socrates was brought to trial on the charge of introducing
strange gods and of corrupting youth, Socrates' outspokenness had won
him many enemies. He was condemned to death, Rather than take
advantage of a plan for his escape, thirty days after the condemnation,
he drank hemlock and died. '

«
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2. I the pupils seems particularly interested in Socrates, you might suggest
that they read Plato's APOLOGY and Plato's EUTHYPHRO, Paperback
translations of these works are available from Penguin Books, 7110 Ambassador
Rd., Baltimore, Md, 21207.

3. Have the pupils work through Frames 1-21 of the Student Programmed Text.
"'LESSON 3 |
Specific Objectives - - e o N
1. To rqvi’év?fthe,éetvleral accomplishments of \thefAthenians in the Golden Age.\‘
2. To introduos Plato's "Allegory of the Cave. "
Activities T

1. Have the pupﬂ&ag‘rk through Frames 22~55 ‘of the Student Programmed Text.
Some of the frames mgy bé read aloud and some in sileuce,

2, Ask the pupils to tell the "Alleg/pgy of the Cave' in their own words eitl;er ‘
orally or inﬁdﬁng. i ’ ‘ e

P
- > L

) LESSON 4 )
-

Specific Objectives - ’ -

1., To continue the discussion of the ""Allegory of the Cave. "

2, To discuss Plato's influence on other writers and philosophers.

Activities

1. Continue haﬁng the pupils tell the "'Allegory of the Cave" in their own words.

2. Have ths pupils work through Frames 56-61 of the Student Programmed Text,

LESSON 5
Specific Objective

/// To introduee the ANTIGONE of Sophocles,

Activity :
"Have the pupils work through Frames 62-72 of the Student Programrfled Text, ¥
A
AT .
/6y :

61 "



LESSON 6

Specific Objective

To begin the reading of the ANTIGONE,
Activities ‘

1. Have Frames 73 and 74 read aloud,

2. Appoint pupils to read the parts of Antigone, Ismene, and the Choragos. The . :
entire class may be the chorus. Have Frames 73-80 read aloud dramatically J
. in English and Greek, * |
3, Point out that the choral ode given in Frames 78-80 was sung in antiquity,
Invite the,pupils to set the Greek text to appropriate music - either borrowing
music or inventing it, Setting the choral odes to music may be a project |
worked on in cooperation with a_music teacher in the school, Point out that . |
- gince we know very little about how the choruses sounded there are many :
possibilities, The late rock singer, Jim Morrison of the Doors, - himself
quite a classicist - suggested that the choruses had the rythym and beat and i
sensuality of modern rock music, ‘

LESSONS 7-12

Specific Objective

. To continue with the reading of the ANTIGONE,

“Actlivities A

1. Iiegln at Frame 81, Assign parts and have the pupils read aloud as much as ;

‘ possible. of the play each day. Explain words in the English text which may
be unfamiliar to the pupils,

2. Have the pupils write the answers to the discussion guestions that occur in
the text or have these discussed in class. ' .

- ' LESSON 13 [UNIT REVIEW]

Specific Objectives

i ARy Al f
/1. To review the great accomplishmeriﬁ@of Athens,
/ ‘ }2. To review the background oti Greek drdina.
| 3. To review the imperfect tense,

% 4, To review the story of the ANTIGONE,

61
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Activity

%,

- Have the pupils work through Frames 120-183 of the Student Programmed Text,

»
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APPENDIX
THE HIPPOLYTUS OF )

EURIPIDES
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" 0
" In the Appendix of the Student Programmed Text an edited version of the
HIPPOLYTUS of Euripides is given. The treatment of the HIPPOLYTUS ¢
is similar to that of the ANTIGONE in Unit Five - with Greek text and , '
discussion questions being given. The teacher may wish to have the
HIPPOLYTUS read in class in connection with Unit Five or as an indepen-
dent project on the part of the students. It may also be introduced -
depending on the interests of the students - at any point in Levels Alpha
or Betaa i ‘ ’
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